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TEXTE

1. Du al ism vs. Com ple ment ar ity
The con cepts of “in ter cul tur al ity” and “transcul tur al ity” have led to
ex tens ive lit er ary and com mu nic a tion re search in the past two dec‐ 
ades. Since then, the abund ance of pub lic a tions deal ing with both
con cepts has been im press ive, des pite some at tempts in the last ten
years to de marc ate them and give some pref er ence to the second
tenet 1. An ex ample of a work that clearly stands under the sign of in‐ 
ter cul tur al ity is the volume ed ited by Wil fried Floeck, pub lished after
an in ter na tional col loquium on con tem por ary theatre in Ger many
and France (Floeck, 1989) 2. It may seem ar ti fi cial to pin down Ger man
and French theatre to dis tinct char ac ter ist ics, yet the in ter cul tural
per spect ive is de rived pre cisely from the as sump tion and per cep tion
of two dis tinct the at rical tra di tions as en dur ing en tit ies. The in ter‐ 
cul tural per spect ive does not de scribe theatre in the pro cess of be‐ 
com ing, but about ad opt ing a com par at ive, some times eval u at ive at ‐
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ti tude, which is ar tic u lated, for ex ample, in the state ment that the
Ger man theatre sys tem should be con sidered as ex em plary within
Europe (Floeck, 1989� X).

A com pletely dif fer ent per spect ive is taken by Günther Heeg, whose
book Das transkul turelle Theater (Heeg, 2017) has re ceived com par at‐ 
ively little at ten tion des pite its ground- breaking ori gin al ity. In ter cul‐ 
tur al ity has been re placed by a rad ical com mit ment to transcul tur al‐ 
ity. Ac cord ing to Heeg, 21 cen tury think ing is char ac ter ised by com‐ 
ple ment ar ity rather than bin ar ism. Thus, life does no longer present
it self as an “either or”, as as sumed since René Descartes; there is no
“Ger man theatre” on one side and “French theatre” on the other, as
still as sumed by Floeck, rather both are con stantly con nec ted with
each other. In stead of high light ing dif fer ences, the transcul tural per‐ 
spect ive con sists of ask ing one self if there is more to ex per i ence than
a “cul tural col lage” of dif fer ent cul tural tra di tions (Heeg, 2017� 18). This
shift in per spect ive pre sup poses a dif fer ent re la tion ship between
the ory and ex per i ence, as Heeg em phas izes.

2

st 

So far, so good. How ever, what does transcul tur al ity have to do with
the Di dactics of Dia logue In ter pret ing (DI)? Is this a use ful concept in
TOLC 3? The ob ject ive of this study is primar ily to elu cid ate how the
DI ap proach has gradu ally shif ted to ward the realm of theatre over
the past dec ade; in deed, a grow ing num ber of the or et ical texts ad‐ 
voc ate for a rad ical shift to wards role- playing as a ped ago gical me‐ 
dium of choice for DI. The second seg ment fo cuses on a con crete di‐ 
dactic con tri bu tion groun ded in a the at rical text, spe cific ally a scene
from Ber tolt Brecht’s Life of Ga lilei. Over all, this jour ney into the
world of theatre was con sciously de signed as an ex per i ment: The aim
here is not to con vince stu dents pur su ing a Bach elor of Art or
Theatre Stud ies about the mer its of this art form, but to in tro duce
TOLC or DI 4 stu dents to a me dium that can boast of being highly de‐ 
veloped in terms of “in ter ac tion”. The “ex per i ment” was con duc ted at
the Heidel berg “In sti tute for In ter pret ing and Trans lat ing”, where I
had the op por tun ity to teach on sev eral oc ca sions. It is lin guist ic ally
ori ented to ward a German- speaking learn ing audi ence with Eng lish 5

as a second lan guage.
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2. Turn ing to wards theatre
When re view ing the rel ev ant lit er at ure on DI di dactics, it be comes
ap par ent that the non verbal per spect ive is being in creas ingly em‐ 
phas ised. More spe cific ally, there seems to be a con sensus that the
no tion of “in ter ac tion” is the very start ing point for ad dress ing the
meth od o lo gical chal lenges of In ter pret ing Stud ies (Pöchhacker,
2015 6; Bend azzoli and Mon a celli, 2016� XIV; Cir illo and Niemants,
2017). Sim il arly, the con tri bu tions cur ated by Laura Ga vi oli and Cecilia
Wadensjö (2023 7) as sert that in ter ac tion is a dy namic phe nomenon,
thereby in tro du cing novel no tions in edu ca tional set tings that align
with this pre sump tion. Non ethe less, I am not in clined to over look the
para dox that des pite the con sensus that role- playing, the the at rical
me dium par ex cel lence, is a highly ef fect ive means of teach ing stu‐ 
dents dia lo gic think ing, there are only a hand ful of au thors who as so‐ 
ci ate role- playing with theatre as a per form at ive genre or con sider
whether theatre can con trib ute to a hol istic ap proach 8 to DI.

4

Since the end of the 1990s, the iden ti fic a tion of pro fes sional com pet‐ 
en cies that teach ers of in ter pret ing should bring with them has been
a sub ject of pedagogical- psychological and di dactic re search (Kautz,
2000). What char ac ter ist ics make a good teacher of in ter pret ing,
what at ti tudes one should pos sess to wards teach ing and learn ing,
and whether di dactic know ledge tran scends sub ject know ledge are
in creas ingly sig ni fic ant ques tions and have gained prom in ence in the
rel ev ant lit er at ure (Pet rova et al., 2022). Since the entry into force of
Dir ect ive 2010/64/EU on the right to in ter pret a tion and trans la tion in
crim inal pro ceed ings, a call for a stronger con tour ing of the pro fes‐ 
sional habitus of a Pub lic Ser vice In ter preter has been raised. Non‐ 
ethe less, there re mains a de fi ciency in the com pet en cies that must
be ac quired dur ing train ing. There fore, the pos tu late of vo ca tional
edu ca tion that is practice- oriented and con du cive to re flec tion, as
ad voc ated by Şebnem Ba hadir in re la tion to in ter pret a tion train ing in
German- speaking coun tries, can be ex ten ded to the en tirety of
Europe:

5

Die pro fes sion ellere Art des Umgangs mit einer sol chen Be darfs situ ‐
ation ist der Weg einer prax isor i entier ten krit ischen Aus- und Wei t er ‐
bildung, die sich nicht nur auf die Förderung der ra tionalen
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Fähigkeiten konzentriert, son dern die Sens ib il is ier ung von Körper und
Emotionalität, also die non verbale wie verbale Kom munika tion skom ‐
pet enz und die Em path ie bildung mit ein bez ieht. (Ba hadir, 2008� 177)

The more pro fes sional way of deal ing with such a situ ation of need is
to take the path of practice- oriented crit ical edu ca tion and train ing,
which not only fo cuses on the pro mo tion of ra tional skills, but also
in cludes the aware ness of the body and emo tion al ism, that is non- 
verbal and verbal com mu nic a tion com pet ence and em pathy build ing.
(Ba hadir, 2008� 177) 9

Mira Kadrić, like Ba hadir, also be lieves that the role of the uni ver sity
in the field of DI is not lim ited to provid ing stu dents only with
subject- specific know ledge (Kadrić, 2011� 11). She em ploys di verse
meth od o lo gies from di verse fields, such as the Theatre of the Op‐ 
pressed, which was pi on eered by Au gusto Boal. The Brazilian dir ector
and theatre the or ist ad dressed polit ical in dif fer ence to wards so cial
is sues 10 (Boal, 1985). His the at rical prac tices centred on the cor rel a‐ 
tions between phys ical pos tures and inner dis pos i tions. Kadrić draws
in spir a tion from Boal’s ex er cises (Boal, 2002) and em ploys them in a
scenic man ner to teach DI. Thus, she writes:

6

Die Beis piele sind Dolmetschübungen ent nom men, die au then tische
Situ ationen nachs tel len, und stam men damit aus einer Fak ‐
tensammlung; gleichzeitig stel len die Beis piele den Ver such dar, sub ‐
jekt ive Er fahrungen zu re flektieren und Zusammenhänge mit den the ‐
or et ischen Ansätzen aufzuzei gen und zu in ter pretieren. Auch Lernen
ist nicht nur ein ra tionaler, son dern zugleich ein emo tionaler Vor gang.
(Kadrić, 2011� 95)

Ex amples are taken from in ter pret ing ex er cises that re cre ate au ‐
then tic situ ations and thus come from a col lec tion of facts; at the
same time, the ex amples rep res ent the at tempt to re flect on sub ject ‐
ive ex per i ences and to point out and in ter pret con nec tions with the ‐
or et ical ap proaches. Learn ing too is not only a ra tional pro cess but
also an emo tional one. (Kadrić, 2011� 95)

Des pite the as ser tions made in this art icle that role- play ought to en‐ 
com pass not only a prag matic but also a po etic ap proach, it is un‐ 
deni able that it is a tech nique of sig ni fic ant di dactic value due to its
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close ness to real ity and its ca pa city to adapt to in tric ate human dy‐ 
nam ics. In the rel ev ant lit er at ure, it has been im pli citly as sumed that
role- playing is ne ces sary (Crezee, 2015; Krys tal lidou et al., 2017); it ap‐ 
pears that there is a con sensus that role- plays do not ac cur ately rep‐ 
res ent real- life ex per i ences, but that they offer the ad vant age of
present ing spe cific scen arios (Dahn berg, 2023) and fo cus ing on spe‐ 
cific as pects of the in tric ate real ity, al low ing for the ex per i ment a tion
of pre vi ously un fa mil iar be ha viours in a re l at ively se cure en vir on‐ 
ment. Sim ul tan eously, role- playing is a del ic ate tech nique that re‐ 
quires spe cific pre requis ites and con sid er a tion of some basic rules
dur ing its ex e cu tion. Let izia Cir illo and Maura Radi cioni rightly em‐ 
phas ise that role- playing, par tic u larly in the realm of “busi ness ne go‐ 
ti ations”, re quires care ful con sid er a tion. They sug gest that the
achieve ment of learn ing ob ject ives calls for me tic u lous ex e cu tion of
each step of the activ ity, in clud ing de fin ing the ob ject ives, pre par ing
the ma ter i als, briefi ng the par ti cipants, car ry ing out the activ ity, and
de briefi ng af ter wards (Cir illo and Radi cioni, 2017� 120).

How ever, it is im port ant to re mem ber that role- playing is an activ ity
that does not ne ces sar ily re quire phys ical ac tion; it can also be ima‐ 
gin ary or nar rat ive and does not ne ces sar ily have to occur in the oral
mode. While there is a con sensus that role- playing in a well- prepared
set ting is the best way to in tro duce stu dents to DI, I worry that role- 
plays, par tic u larly those sim u lat ing con ver sa tion or con flict 11, may
not be as au then tic as they pre tend. Prac tising em pathy, per suas ive‐ 
ness, ad apt ab il ity, con flict res ol u tion, and other in ter pret ing skills
may not al ways be pos sible in sim u lated sales, staff meet ings, or cus‐ 
tomer com plaints. The at rical ele ments play a cru cial role in help ing
stu dents un der stand the logic be hind the ef fect ive ness of dia lo gical
in ter ac tions, em phas ising their re semb lance to DI.

8

3. Why Brecht?
The idea of re pla cing Boal with Brecht may seem puzz ling at first.
After all, their con nec tion lies pre dom in antly in the realm of the “so‐ 
cial” and little else. How ever, while both ad voc ate for a shift in pre‐
vail ing con di tions, they also di verge sig ni fic antly. Un like Boal, Brecht
was not only a theatre dir ector and the or ist, but also a poet and play‐ 
wright af fil i ated with the mod ern ist lit er ary move ment. The idea of
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using a scene from Brecht’s Life of Ga lileo in DI classes owes much to
Günther Heeg’s book men tioned above, which, com pared to the dis‐ 
cus sion of post dra matic theatre triggered by Hans- Thies Lehmann in
the 1990s (Lehmann, 2005 [1995]), has caused re l at ively few waves.
Con trary to Lehmann’s concept, transcul tural theatre goes bey ond
the bound ar ies of a par tic u lar genre or com pletely novel form of
theatre. In stead, it in tro duces a ground- breaking per spect ive within
theatre stud ies, delving into di verse the at rical prac tices and shed ding
new light on vari ous his tor ical forms and tech niques. It em braces a
mod ern out look, heav ily in flu enced by cur rent events, as de scribed
by Heeg:

Von seiner Dring lich keit zeu gen die Na chrichten, die uns täglich er ‐
reichen. Massen flucht von Menschen vor Krieg, Hun ger und Armut
über Land und Meer, brennende Geflüchtetenunterkünfte, Frem d en ‐
hass. Ebenso schlimm wie diese Ereign isse sind die Reak tionen da rauf.
Auf die bis lang größte Heraus for der ung Euro pas und der Welt ge ‐
meinsch aft an t wor tet viel erorts eine Politik der Ab s chot tung und der
neu errichteten Grenzzäune und Mauern. […] Unübersehbar ist der
Wider spruch zwis chen der Not wendigkeit und Möglichkeit, eine in Be ‐
we gung ger atene Welt auf den Weg einer transkul turel len Welt wer ‐
dung zu brin gen und dem Wun sch, der Be we gung Herr zu wer den
durch ein gener elles Zurück zur unerschütterbaren Tek tonik fun da ‐
ment al istischer Ord nun gen und Tra di tionen. (Heeg, 2017� 23)

News that reach us every day test i fies to its ur gency. The mass flight
of people from war, hun ger and poverty over land and sea, burn ing
refugee shel ters, and xeno pho bia. As ser i ous as the events them ‐
selves are the re ac tions that they trig ger. The biggest chal lenge that
Europe and the world com munity have faced so far is now tackled
with isol a tion policies and newly erec ted di vid ing fences and walls.
[...] The con tra dic tion between the ne ces sity and pos sib il ity of set ‐
ting a world in mo tion on the path of transcul tural world- making and
the de sire to mas ter the move ment through a gen eral re turn to the
un shak able tec ton ics of fun da ment al ist or ders and tra di tions can no
longer be over looked. (Heeg, 2017� 23)

Ac cord ing to Heeg, one rep res ent at ive or (bet ter yet) founder of
prac tices pro mot ing transcul tural theatre was Ber tolt Brecht (1898-
1956); the in flu en tial Ger man play wright saw the strange ness of

10
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theatre as a po ten tial source of its renov a tion. His fam ous term “Ver‐ 
frem dung sef fekt” (which is also some times rendered as “es trange ment
ef fect”) un der stands “ali en a tion” as an ali en a tion from ex per i ence it‐ 
self. He was con vinced that the audi ence and act ors should be come
strangers to them selves; in this way, hid den con nec tions bey ond the
every day, su per fi cial view of real ity would be come vis ible. Re pla cing
gawk ing with crit ical see ing, under this basic premise, Brecht wanted
to turn the theatre of il lu sion from head to toe. This ali en a tion en‐ 
ables the spec tator to adopt the pe cu liar at ti tude which char ac ter ises
the nat ural sci ent ist, as Brecht ex plains in his theatre writ ing Kleines
Or ganon using the fig ure of Ga lileo:

Damit all dies viele Gegebene ihm als ebenso Zweifel haftes er scheinen
könnte, müßte er jenen frem den Blick en twick eln, mit dem der große
Ga lilei einen ins Pen deln gekom menen Kron leuchter be trachtete. Den
ver wun der ten diese Schwin gun gen, als hätte er sie so nicht er war tet
und verstünde es nicht von ihnen, wodurch er dann auf die
Gesetzmäßigkeiten kam. (Brecht, 1957� 151-152)

For the self- evident to ap pear to him as equally doubt ful, he would
have to de velop a strange gaze with which the great Ga lileo looked at
a chan delier that had begun to swing. He was as ton ished by these
os cil la tions, as if he had not ex pec ted them and un der stood noth ing
about them, which then led him to the laws. (Brecht, 1957� 151-152)

Re cip i ents of Brecht’s work should de velop the abil ity to ob serve
human be ha viour and so cial cir cum stances from a unique per spect‐ 
ive. This “strange gaze” al lows for see ing through es tab lished norms
and even tu ally gain ing con trol over them. For Brecht, ali en a tion
means un der stand ing everything in such a way that there is a pos sib‐ 
il ity of in ter ven ing. It is this per spect ive that seems to me to be in ter‐ 
est ing for dia logue in ter pret ing, since the aim is to train stu dents in a
way that they un der stand the so cial rel ev ance of their work, the eth‐ 
ical di men sion of the in ter pret ing activ ity they carry out, which in‐ 
scribes it self to so cial change, no mat ter how small.

11

The teach ing mod ule ex plained in the fol low ing sec tion presents a
dif fer ent ap proach com pared to that of Ba hadir and Kadrić. It does
not rely on ex er cises ori gin ally de signed for as pir ing act ors and then
ad ap ted for dia logue in ter pret ers. In stead, stu dents are im mersed in
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Table 1: Les son plan

TAR GET GROUP
Stu dents of dia logue in ter pret ing (First-  and second- level Mas ter de grees)
with a mother tongue know ledge of Ger man and a good to very good
know ledge of Eng lish

TIME RE QUIRED 3 two- hour les sons

MA TER I ALS

Ber tolt Brecht’s Life of Ga lileo in the Suhrkamp Edi tion; pre- prepared
work as sign ments on work sheets; 3 Wiki pe dia art icles about Ga lileo’s life
and the he lio centric world view; Ga lileo’s mono logue in the line ver sion of
the Ber liner En semble Theatre Schiff  bauer damm.

DESIGN

PRE PAR A TION
(one week be fore
the start of the
teach ing mod ‐
ule)

Stu dents will be asked to write a par don re quest con sist ing of ap prox im ‐
ately 450 words (home work).

an ali en at ing ex per i ence (in a Brech tian sense), where a theatre text,
such as the one presen ted here, per petu ates the dia lo gical prin ciple
in count less vari ations. The audio ver sion of the text is an in valu able
train ing aid as it vividly il lus trates the fun da mental prin ciple of every
lit er ary text: lan guage as a dy namic and in ter re lated phe nomenon. It
ex em pli fies Brecht’s dra matic aes thetic, em phas ising the in sep ar able
link between the power of lan guage and the im pact of ges tures.

4. Ber tolt Brecht’s Life of Ga lileo
Brecht’s Life of Ga lileo, set in Renais sance Italy and writ ten be fore,
dur ing, and after the Second World War, ex plores the time less eth ical
di lemma sur round ing know ledge. The au thor con tinu ally re fined his
play, res ult ing in three sur viv ing ver sions span ning 1936 to 1956, each
situ ated within a dy namic his tor ical con text. How ever, in this teach‐ 
ing mod ule, the focus is not on the con nec tion between the first
atomic bomb and Ga lileo Ga lilei. In stead, the main char ac ter of the
play serves as an op por tun ity for stu dents to con tem plate their ca pa‐ 
city for ac tion. Eth ical re flec tion on pro fes sional ac tion and the in‐ 
teg ra tion of one’s pro fes sional role into one’s per sonal iden tity are in‐ 
dis pens able com pon ents of dia logue in ter preter train ing. These fun‐ 
da mental ob ject ives must be in teg rated into a com pre hens ive cur‐ 
riculum that has yet to be es tab lished. As out lined in the fol low ing
les son plan, the work shop en com passes two dis tinct teach ing phases:

13



Performative language in Bertolt Brecht’s Life of Galileo. Didactic reflections on dialogue and
interpretation

FIRST TEACH ING PHASE

LAUNCH Present a tion of the home work

DE VEL OP MENT
Class dis cus sion on the ques tion: “In di vidual eth ics
versus in sti tu tional eth ics” – can one be ex changed for
the other?

PRE PAR A TION (one week be fore
the start of the second teach ing
phase)

Stu dents will be asked to read the whole play.

SECOND TEACH ING PHASE

LAUNCH Dis cus sion of the first scene dir ec tion

CON SOL ID A TION Ga lileo’s mono logue

FINAL DIS CUS SION To what ex tent can the ali en at ing view be help ful for
dia logue in ter pret ing?

4.1. First teach ing phase

The teach ing mod ule I con duc ted as part of a sem inar on DI within
the frame work of an ex change pro gram at the Uni ver sity of Heidel‐ 
berg began with a dis cus sion of a cre at ive writ ing agree ment that
stu dents had to com plete at home; they were asked to ex am ine Ga‐ 
lileo’s cur riculum vitae and write a pe ti tion for par don in a lan guage
marked by sub missive ness. The writ ten format of the ex er cise closely
mir rors face- to-face in ter ac tion, cap tur ing an in ter ac tional phe‐ 
nomenon in its lit eral sense. As in any in ter ac tion, the au thor must
ad just the pre de ter mined state ment con sist ently through out the
writ ing pro cess 12. The ex er cise was a chal lenge, es pe cially for a gen‐ 
er a tion whose tone, rather known for its dir ect ness, seeks to avoid
any semb lance of flum mery. My stu dents were fa mil iar with
Brown/Lev in son (1987) po lite ness the ory and the re lated concept of
face- threatening acts. They were ac quain ted with the idea that, in
the co ex ist ence of people, cer tain lin guistic ac tions can hurt the
image of the per son being ad dressed, so that po lite ness strategies
must be used to mit ig ate the ef fect of these ac tions. In the writ ing
task below, dif fi culty was in creased by the power gap, in which any
threat to the pos it ive face could lead to con sequences for the writer’s
phys ical in teg rity and life. The learn ing ob ject ives as so ci ated with the
ex er cise were as fol lows:

14

Stu dents will un der stand that15

lan guage can con trib ute to the dom in a tion of some people by oth ers;
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WRIT ING TASK
In 1616, an In quis it orial com mis sion de clared he lio centrism to be “fool ish and ab surd”. On 26
Feb ru ary, Ga lileo Ga lilei (1564-1641) is ordered by Car dinal Bel larmin “to aban don com pletely
the opin ion that the sun stands still at the centre of the world and the Earth moves, and
hence forth not to hold, teach, or de fend it in any way whatever, either or ally or in writ ing”
(Pear son, 2020� 175).
Put your self in Ga lileo’s situ ation and ima gine that he were to write a pe ti tion for par don to
Pope Paul V in a sub missive lan guage. What is the word ing of his re quest?
No tice: Be fore writ ing your let ter in Eng lish, read the web sites below. On the last web site
you can even find the sig na ture of the fam ous as tro nomer.
LINKS:
He liozentrisches Welt b ild. (2023). viewed on April 29, 2023, from https://de.wiki pe dia.org/wi
ki/He liozentrisches_Welt b ild
Robert Bel larmin. (2023). viewed on April 29, 2023, from https://de.wiki pe dia.org/wiki/Rober
t_Bel larmin
Ga lileo Ga lilei. (2004). viewed on April 29, 2023, from https://de.wiki pe dia.org/wiki/Ga lileo
_Ga lilei
This art icle was added to the list of ex cel lent art icles in this ver sion on 10 June 2004.
The Va le dic tion or “How to end a let ter”. (2021, April). parks@uh.edu. viewed on April 23,
2023, from https://www.bauer.uh.edu/parks/gene a logy/parks_wash ing ton_let‐ 
ters.htm#gal [Here you will find Ga lileo’s sig na ture.]

within power- impotence con stel la tions, lan guage can open up lim ited spaces
of free dom;
po lite ness strategies may be a ques tion of sur vival;
any mis placed words can lead to sig ni fic ant con sequences.

Here is what I con sider to be a par tic u larly well- written let ter,
penned by one of my stu dents:
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Florence, 02 Feb ru ary 1616
Highly honored Pon ti fex max imus,
To take up the pen to write to You, Your Holi ness, is some thing I would not dare to do under
nor mal cir cum stances. But times like these, when is sues that were thought to be long settled are
being raised anew, call for un pre ced en ted courses of ac tion. I am sure Your Holi ness will be
gra cious enough to for give my im per tin ence. Re cently, His Em in ence, Roberto Francesco Ro‐ 
molo Bel larmino, whom I hold in in fin ite es teem and who as sists You as Car dinal and Coun sel‐ 
lor in Your dif fi cult of fice with his in fin itely wise and in tel li gent views, sent me a dis patch
signed by Your holy hand, ur ging me to ab jure the he lio centric con cep tion of the world. Without
in any way wish ing to over strain your ex ceed ingly great ca pa city for com pas sion, let me, most
Se rene Holi ness, speak to you of the des pair that took hold of me when I be came aware that the
text of the dis patch had come from your holy pen.
If I were stand ing be fore You in per son, I wouldn’t dare to kiss the hem of your dress. But a let ter
– the much more in dir ect form of con ver sa tion – al lows me, without vi ol at ing the pre cepts of
cour tesy, to ex plain to you with all ne ces sary mod esty what he lio centrism con sists of.
My sci entific ef forts, the many in vest ig a tions, and proofs I have car ried out with your gra cious
sup port, have brought me to the evid ence that the he lio centric view is in deed the cor rect one. It
took me an in fin ite amount of time and ef fort to dis cover, using the latest sci entific meth ods,
that the Sun is the rest ing cen ter of the Uni verse. The plan ets, in clud ing Earth, move around
the cen ter, while the fixed stars are at tached to a rest ing outer ball shell. The Earth re volves
around it self once a day and the Moon re volves around the Earth about once a month. All these
are sci entific facts that can be re futed by no one and by noth ing, not even by Holy Scrip ture. By
which I do not wish to have said that the Scrip tures could err. Noth ing is fur ther from me. The
Scrip tures can not err, but their in ter pret ers can. It is time – if I may speak so freely – for theo‐ 
lo gians to re con cile the state ments of the Bible with the he lio centric view of the world. Only
through this com mon ef fort of will, can man suc ceed in sub du ing the earth.
It is be cause I am so com mit ted to this com mon ef fort of will – and be cause I dare to hope for
your great un der stand ing for the cause of sci ence – that I place my fer vent hope in you re vers‐ 
ing the pro hib i tion im posed on me and al low ing me to teach and re search in ad her ence to the
he lio centric world view.
Hu milus et Oboedens Ser vus
Ga lileo Ga lilei

The dis cus sion re volved around the ques tion of how much space
there is for in di vidual eth ical reas on ing in a so cial sys tem that
primar ily re lies on a sys tem atic frame work for mor al ity. In the let ter
above, Ga lileo pas sion ately de fen ded his views, even though they
were deemed heretical at the be gin ning of the sev en teenth cen tury.
He firmly be lieves that his views are true and worth ad voc at ing for.
How ever, he dresses his con vic tions in sug gest ive for mu la tions that
bor der em bar rass ment, at least in today’s per cep tion. In the pen ul‐ 
tim ate para graph, he even tu ally de vel ops a con scious at ti tude of his
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own in which he calls on the pope to co oper ate more. He sug gests
that theo lo gians and schol ars should work hand in hand – a bold idea,
since the 17   cen tury was strongly in flu enced by the power of the
Church, which claimed to be the in sti tu tion hold ing the truth. “In gra‐ 
ti ation is like cot ton wool into which the truth is lulled”, was the lac‐ 
onic com ment of one of my stu dents. “And if the truth is packed in
too much cot ton wool, it suf foc ates in it”, an other replied. A very per‐ 
tin ent meta phor, as I found, which sums up the whole of Brown and
Lev in son’s the ory of po lite ness.

th

In the last para graph of Ga lileo’s let ter, he does not adopt the sub‐ 
missive pos ture that char ac ter izes the open ing of the let ter. In stead,
he main tains a po lite but not overly in gra ti at ing tone, of fer ing a glim‐ 
mer of hope that the Church may even tu ally ac know ledge the lim it a‐ 
tions of its claim to truth and work more closely with sci ence. The
stu dents noted that the let ter’s clos ing re sembled a ser mon, and this
ob ser va tion is par tic u larly in triguing be cause it high lights the per‐ 
form at ive power of lan guage. On a con cep tual level, it be comes clear
that re li gion and sci ence should com ple ment one an other and col lab‐ 
or ate for the bet ter ment of hu man ity. At a lin guistic level, this idea is
con veyed through the sci ent ist’s use of a sermon- like form of ad‐ 
dress. The sci ent ist’s goal, or ideal, is ful filled through the me dium of
lan guage.

18

4.2. Second teach ing phase

Con sist ing of two dif fer ent types of texts, the second teach ing phase
is re served for the ex am in a tion of a spe cific theatre text, namely the
14  scene from Brecht’s Life of Ga lileo (Brecht, 2021 [1955/1956]). The
learn ing ob ject ives as so ci ated with the ex er cises in the second teach‐ 
ing phase were as fol lows:

19

th

Stu dents will un der stand that20

the open per form ativ ity of a sen tence is de term ined by its syn tactic po s i tion;
per form at ive sen tences serve to make a stronger speech act than a simple
as ser tion;
a simple scene state ment can con tain a strong, fore shad ow ing sym bolic
power;
moral judge ments are not ne ces sar ily made ex pli citly;
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Sechzehnhundertdreiunddreißig bis sechzehnhun dertz wei un d vierzig
Ga lileo ist ein Ge fan gener der Kirche bis zu seinem Tode (Brecht, 2021 [1955/1956]: 117).
Six teen hun dred thirty- three to six teen hun dred forty- two Ga lileo Ga lilei re mains a pris oner
of the Church until his death . (Brecht, 2007� 59)

a) The trans la tion was real ised by Wolfgang Sauer lander and Ralf Man heim.

lan guage and eth ics are closely in ter twined;
it is im port ant to focus on the ex press ive di men sion of ac tions;
the pros ody of spoken text can have ges tural char ac ters.

4.2.1 Dis cus sion of the first scene dir ec tion

Hav ing writ ten the pe ti tion for par don to the pope, the stu dents are
now suf fi ciently pre pared to un der stand the final scene of Brecht’s
play, which, as the first scene dir ec tion sug gests, takes place in a
coun try house near Florence. Thus, this first scene dir ec tion is an in‐ 
tro duc tion to the second phase of the teach ing mod ule. It is pro jec‐ 
ted onto the wall without any fur ther com ment ary, which trig gers re‐ 
ac tions from the stu dents after a few minutes of stunned si lence.
Here, the word ing of the scene dir ec tion:

21

a

Un like what is claimed in Kerry White’s theatre lex icon (White, 1995�
179), scene dir ec tions are to be con sidered an in teg ral part of the
theatre text. More pre cisely, in struc tions that pre cede a scene are
not a product of co in cid ence, and so one can only agree with Hans
Lösener’s stance that a scene be gins be fore it starts (Lösener, 2017�
46). All the events on stage are pre pared by events that pre cede them
in time. In the pre ced ing scene, Ga lileo re can ted his re volu tion ary
be liefs, mak ing the scene state ment seem like an im me di ate re ac tion
to his re voc a tion 13. Both events, the re voc a tion and the fact that Ga‐ 
lileo is now a dir ect pris oner of the Church, are dir ectly re lated.

22

The sig ni fic ance of the high lighted scene dir ec tions in this play is un‐ 
deni able, since it is titled ”Life of Ga lileo”, which im plies cer tain ex‐ 
pect a tions, es pe cially given that it fea tures a renowned fig ure. The
14  scene’s title, which spe cifies the loc a tion of the ac tion as a coun‐ 
try house near Florence, adds to the in trigue of the pre vi ous scene,
which took place in the palace of the Florentine envoy in Rome. The
con trast between the two phrases “Pris oner of the In quis i tion” and
“Pris oner of the Church” fur ther en hances the local defin i tion:

23
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Leben des Ga lilei
1633-1642. Ga lileo Ga lilei lebt in einem Land haus in der Nähe von Florenz,
bis zu seinem Tod ein Ge fan gener der In quis i tion. Die „Dis corsi“
Sechzehnhundertdreiunddreißig bis sechzehnhun dertz wei un d vierzig
Ga lileo ist ein Ge fan gener der Kirche bis zu seinem Tode
The life of Ga lileo Ga lilei
1633-1642. Ga lileo Ga lilei lives in a coun try house near Florence,
a pris oner of the In quis i tion until his death. The „Dis corsi“
Six teen hun dred and thirty- three to six teen hun dred and forty- two
Ga lileo is a pris oner of the Church until his death

The ex pect a tions of a book that pre tends to con tain a life story auto‐ 
mat ic ally focus on the par tic u lar it ies of that story and on the trace
that re mains of a par tic u lar life. The fact that the title of the
14  scene em phas ises that Ga lileo is now a pris oner of the In quis i tion
re duces his life to this period; it is as if Ga lileo’s whole life con sisted
of this period from 1633 to 1642. The phrase “until his death” pre cedes
“pris oner” in the title, while the same phrase fol lows “pris oner” in the
scene dir ec tion, as if the lan guage wanted to make it per form at ively
clear that there is no es cape for Ga lileo from this situ ation. He can
neither go for ward nor back; he re mains a pris oner, how ever he may
be have. It is not only the Church that keeps him cap tive, so does lan‐ 
guage, which sur rounds him with in sur mount able walls.

24
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The re pe ti tion of the ex pres sion “until his death” (which seems even
more sol emn in the second ver sion be cause of the ap pen ded “e” in
the word “Tode”) also has an as so ci at ive ef fect in ad di tion to its fram‐ 
ing func tion: it es tab lishes a re la tion ship with the phrase “Until death
do you part”, which prob ably goes back to the 16  cen tury, but is also
trace able in the Prot est ant Church since the end of the 19   cen‐ 
tury 14. The ex pres sion im plies that Ga lileo, des pite his own be liefs,
sub mit ted him self to an ideo lo gical sys tem “until death do us part”,
the “Church sys tem”, to which he bowed al most bey ond re cog ni tion.
This be comes per form at ively vis ible in the fram ing of his life test a‐ 
ment, the Dis corsi, which is re stric ted by in ver ted com mas. Brecht,
by using vari ous titles, seems to be passing judge ment on Ga lileo’s ac‐ 
tions. In this scene, Ga lileo asks An drei to smuggle his Dis corsi to
Hol land, rather than openly de clar ing his con vic tions 15. A vivid
demon stra tion is given here that “theatre” cre ates an em pir ical and
psy cho lo gical real ity by de pict ing the sys tem atic phe nom ena of nat‐ 
ural lan guage.

25
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4.2.2. Ga lilei’s mono logue

That the dia lo gical prin ciple is not only in her ent to dia logue but also
to mono logues, that mono logues do not re quire counter- speech in
order to be dia lo gical per se, will be shown in the fol low ing. In a typ‐ 
ical dra matic mono logue, a per son speaks to a coun ter part who may
be present or ab sent and who is sin gu lar or plural. In Brecht’s mono‐ 
logues, the audi ence is sys tem at ic ally in cluded as plural coun ter parts.
Brecht wanted to pre vent pre cisely that stage magic in which the
actor – for get ting the audi ence – seems to be come identical with his
role. He did not want to hide the theatre in the theatre, but to ex hibit
it, so his writ ing is ges tural, in which the pos ture of the fig ure is
demon strated.

26

The fam ous Ga lileo mono logue of the 14  scene may be taken as an
ex cel lent ex ample. It is ad dressed in the same way to the former pupil
An drei, as to the per form ance audi ence. The defin i tion of sci ence de‐ 
veloped therein is im press ive be cause of its strin gency. The ques tion
of the be ne fits of sci ence to hu man ity brings to gether a wide range of
is sues, such as the need for self- criticism and con stant ques tion ing.
Ga lilei’s dia gnosis is es pe cially true when sci ence is in danger of sub‐ 
mit ting to “opin ions” rather than “facts”. The ques tion of the mean ing
of sci ence in the face of human eth ical mat ters stands and falls
hence forth with the people who are pre pared to “stand up for
reason”. The stu dents im me di ately no ticed that the Ga lileo presen ted
in the mono logue was dif fer ent from the one in their let ters, in so far
as a thor oughly sub missive tone had given way here to a self- critical
one.

27 th

Only re cently has lin guistic re search begun to focus on study ing
prosodic- phonetic fea tures in the at rical in ter ac tions (Barth- 
Weingarten and Szczepek Reed, 2014). One reason for this late in‐ 
terest in the pros odic design of theatre texts is that the tran scrip tion
of pro duc tions is time- consuming and re quires fre quent listen ing to
the pas sages to be tran scribed. From a di dactic per spect ive, it also
ap pears to make little sense be cause of the amount of work in volved.
The tran scrip tion method presen ted here, which makes no claim to
com plete ness, con cen trates primar ily on pitch move ment, a fun da‐ 
mental char ac ter istic of the at rical pros ody. Other para met ers such as
pauses/sen tence breaks and stress are sub or din ate to pitch move ‐

28
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Table 2: Group work

Brecht: Leben des Ga lilei, 14th scene, Group work

Pre pare a rough tran script of Scene 14 in the Schiff  bauer damm pro duc tion (https://www.yo
u tube.com/watch?v=e3tK_xf7aB8, 2�56�09) by mark ing con spicu ous pas sages in the text re ‐
lat ing to the char ac ter’s man ner of speak ing and nar ra tion. Refer to the fol low ing in vent ory
of sym bols for this: Pitch move ment [< ? > rising high, < . > fall ing low, < ‗ > con stant, < ‖ >
slightly rising, < ‸ > slightly fall ing]. Pauses/sen tence breaks [<-> short pause, <--> me dium
pause, <---> longer pause]. Em phasis [light ac cents in bold, strong ac cents in bold CAP IT ‐
ALS] .

a) The ver sion used here is based on the line ver sion of a pro duc tion that was staged at the
“Ber liner En semble Theatre Schiff bauer damm” from 1978 (CLC, 2022).

b) The sym bol in vent ory is strongly based on the Con ver sa tion Ana lyt ical Tran scrip tion
Sys tem ac cord ing to Selt ing (2009: 391-393), which has be come widely es tab lished as the

stand ard in German- speaking coun tries and is suit able for the tran scrip tion of all Indo- 
European lan guages. At this point, I would also like to refer to the ex cel lent Gat- to-Das On- 

line Tu torial zum Transkribieren von Gesprächsdaten, which is di vided into four them atic
mod ules and to which I owe some ideas for the con cep tion of the di dactic se quence

presen ted here (GAT- TO, n.d.).

ments. The hier archy of the para met ers is presen ted in the fol low ing
home work as sign ment:

a

b

Here is the res ult of the tran scrip tion for Ga lilei’s mono logue:29
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GA LILEI: In meinen freien Stun den, <-> deren ich viele habe, bin ich meinen Fall durchgegan‐ 
gen <-> und habe darüber nachgedacht, wie in den Augen der wis senschaft lichen Welt, der ich
nicht mehr angehöre, mein Verhalten er scheinen muss < ‗ >. <--> Sie wird zu erwägen haben,
ob sie sich damit begnügen kann, dass ihre Mit glieder an sie eine <-> bestimmte An zahl von
Sätzen abliefern (sagen wir über fallende Körper <-> oder die Bewegun gen gewis ser Ge stirne) <
‗ >.
Ich habe mich, wie erwähnt, von der Den k weise der Wis senschaft ausgeschlossen. Je doch nehme
ich an, dass sie – bei Ge fahr der Verkümmer ung < ‖ > – nicht im stande sein wird, ihren Mit‐ 
gliedern alle weit erge henden Ver p fl ich tun gen zu er lassen, zum Beis piel die Ver p fl ich tung <->
einer Aufrechterhaltung ihrer selbst < ‖ >, der Wis senschaft als <-> Wissen schaft < ‖ >. Selbst
ein Wollhändler muss, außer bil lig ein zukaufen und teuer zu verkaufen, auch noch darum be‐ 
sorgt sein, dass der Han del mit Wolle überhaupt vor sich gehen kann < ‖ >. De mzufolge kann
ein Mit glied der wissen schaft lichen Welt nicht auf seine <-> ETwai gen Verdien ste als Forscher
ver weisen < ‖ >, wenn er versäumt hat, seinen Beruf als sol chen zu ver tei di gen gegen ALLE
GeWALT < ? >.
Denn die Wis senschaft ber uht <-> da rauf < ‗ >, dass man die <-> Fak ten nicht den Mein un gen
un ter wer fen darf, son dern <-> die Mein un gen den Fak ten un ter wer fen MUSS. Sie ist NICHT in
der Lage, diese <-> Sätze einschränken zu lassen und sie nun für <-> ein ige Mein un gen und <->
die und die Fak ten aufzus tel len. Die Wis senschaft befin det sich nämlich mit der ges amten
Mensch heit in einem Boot, so kann sie nicht etwa sagen: Was geht es mich an, wenn am an‐ 
deren Ende des Bootes ein Leck ist < ‖ >. Die Wis senschaft kann Menschen, die es versäumen,
für die Ver nunft ein zutre ten, nicht brauchen. Sie muss sie mit Schande davonjagen < ‖ >. Denn
sie mag so viele Wahrheiten wie immer wis sen < ‖ >, in einer Welt der LÜGE hätte sie keinen
Be st and. < ? > Hätte ich wider standen < ‖ >, hätten die Natur wis senschaftler etwas wie den
hip pokrat ischen <-> Eid der Ärzte en twick eln können, das Gelöbnis, ihr Wis sen ein zig zum
Wohle der Mensch heit an zuwenden. Wenn die Hand, die sie füttert, ihr gele gent lich <-> und
ohne Warnung <-> an die GURgel gre ift < ‖ >, wird die Mensch heit sie abhauen müssen. <--->
Das ist der Grund, warum die Wis senschaft einen Menschen wie mich nicht in ihren Reihen
dulden kann < ‗ >.
GA LILEI: In my free hours, of which I have many, I have been going over my case and think ing
about how my be ha viour must ap pear in the eyes of the sci entific world, to which I no longer
be long. It will have to con sider whether it can be sat is fied with its mem bers de liv er ing to it a
cer tain num ber of pro pos i tions (say about fall ing bod ies or the move ments of cer tain ce les‐ 
tial bod ies). I have, as men tioned, ex cluded my self from the mind set of sci ence. How ever, I
as sume that – at the risk of at rophy – it will not be able to re lieve its mem bers of all fur ther
ob lig a tions, for ex ample, the ob lig a tion of main tain ing it self, sci ence as sci ence. Even a wool
mer chant, apart from buy ing cheaply and selling ex pens ively, must also be con cerned that
the trade in wool may pro ceed un hindered. Con sequently, a mem ber of the sci entific world
can not point to his pos sible mer its as a re searcher if he has failed to de fend his pro fes sion as
such against all vi ol ence. For sci ence is based on the fact that one must not sub ject facts to
opin ions but must sub ject opin ions to facts. It is not in a po s i tion to allow these pro pos i tions
to be re stric ted and set up for any opin ions or for any facts. Sci ence is in the same boat with
the whole of hu man ity, so it can not say: What is it to me if there is a leak at the other end of
the boat? Sci ence can not use people who fail to stand up for reason. It must chase them
away with shame. For it may know as many truths as ever, in a world of lies it would not en‐ 
dure. Had I res isted, nat ural sci ent ists could have de veloped some thing like the Hip po cratic
Oath of phys i cians, the vow to use their know ledge solely for the good of hu man ity. If the
hand that feeds it oc ca sion ally grabs it by the throat without warn ing, hu man ity will have to
chop it off. That is the reason why sci ence can not tol er ate a per son like me in its ranks.

In the course of the class dis cus sion, it was ob served that pitch
move ment holds sig ni fic ant weight in the mono logue and that the
tone of one’s voice can re veal more about a speaker’s at ti tudes and
in ten tions than the words them selves, thereby of fer ing a vital in sight
for fu ture dia logue in ter pret ers. Pro fes sional act ors are well- versed
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in this concept and de lib er ately modify their pros ody, treat ing it as a
flex ible tool. In the Schiff  bauer damm pro duc tion, ges tural pros ody is
pre val ent in every turn, and this is not a co in cid ence; as Brecht be‐ 
lieved, ges tural lan guage serves a per form at ive func tion.

The no tion “gestic” refers to the ges tures used by a cer tain per son
while speak ing; to a cer tain at ti tude, which com prises not only the
way this per son feels or thinks but also the way she speaks. Sim il arly,
the term “ges tural” im plies demon strat ing and com ment ing on ges‐ 
tures. Pros ody serves as a com ment ary on a char ac ter’s at ti tude. This
is evid ent in the pauses that ex pand the mono logue and sub vert it
sim ul tan eously. Ga lileo’s speech is de lib er ately in ter rup ted un nat ur‐ 
ally, high light ing the in di vidual parts of his speech. He ana lyses both
the con tent and pros ody of his own mono logue by break ing down
lan guage into its com pon ents. The fol low ing sen tence may serve as
an ex ample: “De mzufolge kann ein Mit glied der wis senschaft lichen
Welt nicht auf seine <-> ET wai gen Verdien ste als Forscher ver weisen
<  ‖  >, wenn er versäumt hat, seinen Beruf als sol chen zu ver tei di gen
gegen ALLE Ge WALT < ? >.” [Con sequently, a mem ber of the sci entific
world can not point to his pos sible mer its as a re searcher if he has
failed to de fend his pro fes sion as such against all vi ol ence.]

31

Here the “mer its” of the re searcher are set in pauses, and they will
stay in pauses, if the re searcher does not at the same time de fend his
re search activ ity against vi ol ence. In other words, a re searcher can
only refer to his re search if he stands up for the free dom of re search
and does not allow him self to be taken over by any au thor ity. The
pauses – the pros odic em brace – sym bol ise the em brace of au thor ity
on a per form at ive level. This eerie em brace is un der scored by the
heavy stresses placed on the words “ALLE GeWALT” that threaten to
over whelm the rest of the sen tence with their pros odic force; the
pros odic back ground lit er ally rep res ents the scale of the ter ror em‐ 
an at ing from the word “GeWALT”. Brecht speaks here quite con‐ 
sciously of a chan ging and syn co pated rhythm. In the type of mono‐ 
logue, we are deal ing with here that pros ody ali en ates the con tent
and thus con sciously presents it to the viewer.
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5. Con clud ing re marks
In our con tri bu tion, we delved into the idea of “ali en a tion ef fects” and
their rel ev ance to DI. We ex plored the ad vant ages of ad opt ing a
transcul tural per spect ive, which en abled us to un cover nu ances that
might have gone un noticed oth er wise. Brecht’s method of por trayal
par tic u larly piqued our in terest, as he presents events in a man ner
that elu cid ates their un der ly ing causes to the viewer. He pos its that
cul tures are not static, but rather con stantly evolving; and that it is
es sen tial to scru tin ize our own cus toms and prac tices from an al tern‐ 
at ive vant age point.
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We also dis cussed the im port ance of ges tures and pros ody; in deed, it
is these that make the lan guage sys tem amaz ingly ef fect ive, and for
this reason they can not be sep ar ated from the in ter ac tional phe‐ 
nomenon whose in teg ral com pon ents they are. Theatre demon‐ 
strates in a spe cial way that the lan guage sys tem ad apts dy nam ic ally
to the con stantly chan ging re quire ments of the in ter ac tional situ‐ 
ation. Wal ter Ben jamin, who was a great ad mirer of Ber told Brecht,
em phas ises not without reason that Brecht’s genius also lies in the
fact that he con cen trated on the most prim it ive ele ments of theatre
and largely dis pensed with wide- ranging plots. Epic theatre, ac cord‐ 
ing to Ben jamin, seeks “to por tray situ ations rather than de velop
plots” (Ben jamin, 2018� 328). We were able to cap ture two such situ‐ 
ations by fo cus ing on two forms of in ter ac tion: the Pe ti tion of Par don
and Ga lileo’s mono logue. Both forms had an ali en at ing char ac ter in
the Brech tian sense; we per ceived both situ ations as “real”, not with
sat is fac tion as in a film, but with as ton ish ment. Epic theatre, and this
is also the reason why it is so use ful for DI teach ing, does not re pro‐ 
duce situ ations; it dis cov ers them to gether with the spec tator, who is
thus as signed the role of crit ical co- thinker.

34

The pe ti tion for par don high lighted the ne ces sity of en ga ging in “po‐ 
lite as saults”, as de scribed by Cath er ine Kerbrat- Orecchoni (2000�
29), in order to mit ig ate the po ten tial for “life- threatening acts” that
could en danger a human being. In the con text of theatre, lin guistic
ges tures are used to cre ate ten sion between char ac ters and their
sur round ings, re veal ing the speaker’s tone and emo tions and shed‐ 
ding light on their re la tion ship with the sub ject mat ter.
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on which iden tity has tra di tion ally been groun ded, is being ques tioned as a
mean ing less ab strac tion, de tached as it is from real ity where sym bolic sys‐ 
tems are in con stant flux and evolve through mu tual con tam in a tions” (Mer‐ 
lini and Schäffner, 2020� 9).

2  In this book, 40 au thors, in clud ing theatre schol ars, dir ect ors, and play‐ 
wrights, ex am ine the de vel op ment of Ger man and French theatre from a
com par at ive per spect ive. They are in ter ested in the dif fer ences that exist
between theatre com pan ies in Ger many and France as well as in the re la‐ 
tion ship between au thors and dir ect ors, which also re veals, ac cord ing to
the rel ev ant art icles, as ton ish ing dif fer ences between the two coun tries.

3  The ab bre vi ation TOLC (which stands for Trans la tion for Other Learn ing
Con texts) im plies that trans la tion can have a di dactic value for train ing
courses that have some re la tion to trans la tion but are not ded ic ated to the
goal of train ing trans lat ors.

4  The feas ib il ity of this concept was tested in an in ter pret a tion sem inar I
car ried out at the Uni ver sity of Heidel berg.

5  The teach ing mod ule can also be trans ferred to other lan guage com bin‐ 
a tions with a few ap pro pri ate modi fic a tions.

6  In this con text, see in par tic u lar the fol low ing entries: “An im ator”, “Body
lan guage”, “Cog nit ive Ap proaches”, “Com pet ence”, “Cre ativ ity”, “Dis course
man age ment”, “Edu ca tion In ter pret ing”.

7  Cf. the en tire third part of the book, ded ic ated to train ing and pro fes‐ 
sion al isa tion.

8  That such a hol istic per spect ive over laps with the so- called em bod i ment
ped agogy (Nguyen and Lar son, 2015) is bey ond ques tion. Nev er the less, the
the or et ical angle to be taken here is a theatre- scientific one, since the aim
is to lead role- play out of its niche ex ist ence and to give theatre the space it
de serves as a genre.

9  Un less oth er wise in dic ated, all trans la tions are by the au thor.

10  Through out his life, Boal pur sued with what had be come his man tra: to
let as many people as pos sible par ti cip ate in cul tural and so cial mat ters.

11  I re cently had a good ex per i ence with a col lec tion of role- plays that were
de signed for me di ation train ing, but were eas ily trans fer able to DI
(Zurmühl, 2014).

12  For more in form a tion on the sim il ar it ies between face- to-face in ter ac‐ 
tion and the let ter form, see An dreas Fran zmann (Fran zmann and Rych ner,
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2023� 151-179).

13  As can be seen from the Les son plan, the stu dents have read the en tire
play in Ger man, i.e., in their mother tongue, at the be gin ning of the second
teach ing phase.

14  It is in ter est ing to no tice here that Monks or nuns who take a vow of
etern ity (“eternal pro fes sion”) also prom ise to serve God “until death do us
part”.

15  One of the stu dents com men ted that “Ga lileo drowned out his con vic‐ 
tions with cot ton wool”, thus re viv ing the meta phor of the pre vi ous les son.

RÉSUMÉS

English
There are nowadays a whole series of pub lic a tions on the sta ging or pro‐ 
duct ive use of theatre, all of which show that the the at rical learn ing me‐ 
dium has long since been used not only in mother- tongue or for eign lan‐ 
guage teach ing in schools, but also in the field of dia logue in ter pret a tion.
What is strik ing, how ever, is that it is not the drama text but prefer ably the‐ 
at rical tech niques that are used to ini ti ate a bet ter way of deal ing with com‐ 
plex lan guage situ ations. Theatre has de veloped into a re la tional me dium
par ex cel lence be cause of its play char ac ter and not be cause of its lit er ary
text sub strate; in fact, the the at rical genus is form- giving and form able,
some times so form able that one of its os tens ible con stitu ents, i.e. the text,
is often per ceived as a neg li gible one. The ap proach ad op ted here is dif fer‐ 
ent: With its dual focus – on a spe cific drama text and on the pros odic
design –, it ad opts a hol istic per spect ive that con siders both lan guage and
ges tural aware ness of dia lo gical in ter ac tions.

Français
De plus en plus de pu bli ca tions dé montrent que le théâtre et l’ex pres sion
dra ma tique ont au jourd’hui droit de cité non seule ment dans l’en sei gne ment
des langues mais aussi en di dac tique d’in ter pré ta tion de dia logue. Ce qui est
frap pant ce pen dant, c’est que ce sont les tech niques théâ trales et non les
textes dra ma tiques qui font of fice de ré fé rence pour for mer les étu diants à
la ges tion lan ga gière des émo tions et des conflits. Parmi ces tech niques, le
jeu de rôle oc cupe une place pri vi lé giée dans les modes de conduite de la si‐ 
tua tion pé da go gique, à un point tel que la mise en si tua tion in di vi dua li sée
est consi dé rée au jourd’hui comme un « in con tour nable » en ma tière de di‐ 
dac tique de l’in ter pré ta tion de dia logue.
Le « jeu de rôle » doit son suc cès à sa mal léa bi li té, à sa ca pa ci té de s’adap ter
aux mo di fi ca tions aux quelles son em ploi est sou mis. Ce pen dant, cette qua‐ 
li té de vient presque un dé faut lorsque vient à man quer toute ré fé rence à
son ter reau ori gi naire, à sa voir le « théâtre », terme d’ori gine grecque
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(θέατρον, thea tron) qui dé signe non sans ha sard le « lieu où se dé roule une
ac tion im por tante ». Ré duit à une boîte à ou tils pé da go giques, le théâtre se
voit « am pu té » de ce qui consti tue sa vé ri table force : le texte dra ma tique,
trop sou vent perçu, que ce soit en classe d’in ter pré ta tion de dia logue ou en
classe TOLC (Trans la tion for Other Lear ning Contexts), comme une don née
né gli geable. La pers pec tive em prun tée ici est dif fé rente  : en adop tant un
double re gard, posé à la fois sur le texte dra ma tique et sur la pro so die, nous
nous pro po sons de pour suivre ici une ap proche «  ho lis tique  » qui tienne
compte de toutes les com po santes de l’acte théâ tral. Pour ce faire, nous
épou se rons, en guise d’ap proche théo rique, une pers pec tive ré so lu ment
trans cul tu relle, qui en tend se dé mar quer des li mites et des im pli cites de
l’ap proche in ter cul tu relle, telle qu’elle fut de mise à la fin du XX  siècle dans
de nom breuses dis ci plines, et en l’oc cur rence dans les sciences théâ trales.
Dans les lignes qui suivent, nous ten te rons, en nous ré fé rant au concept de
«  trans cul tu ra li té  », de dé mon trer qu’un thea tri cal turn est en train de
s’opé rer en ma tière de di dac tique d’in ter pré ta tion de dia logue, et qu’il suf fit,
pour le par faire, de prendre en compte l’as pect pro pre ment tex tuel du
théâtre. Notre point de vue est en effet que le texte théâ tral est par ti cu liè‐ 
re ment riche d’en sei gne ments, sur tout lors qu’il s’agit de ré flé chir aux ar ti‐ 
cu la tions entre l’in ter pré ta tion d’une part et le dia logue de l’autre.
Le terme « théâtre trans cul tu rel » ne nous re vient pas ; il a été ini tié et dé‐ 
ve lop pé par Günther Heeg (Heeg, 2017), homme de théâtre et uni ver si taire
al le mand qui cherche à se dé mar quer des li mites et des im pli cites de l’ap‐ 
proche in ter cul tu relle. Son ob jec tif est de pou voir in ter ro ger au tre ment la
ques tion théâ trale qui ne se li mite pas selon lui au champ res treint des
études théâ trales. Selon Heeg, le théâtre, plus que tout autre genre lit té‐ 
raire, en tre tient un lien di rect avec la vie, rai son pour la quelle il ap por te rait
un re gard in té res sant à des contextes à la fois en mu ta tion et en di ver gence.
L’ob jec tif que nous en ten dons pour suivre ici consiste tout d’abord à sou li‐ 
gner les ar ti cu la tions entre l’in ter pré ta tion de dia logue et le théâtre. En‐ 
suite, nous pro po se rons une «  mise en scène di dac tique  », basée sur un
texte théâ tral, à sa voir une scène de La vie de Ga li lée de Ber tolt Brecht. Des‐ 
ti né non pas à un pu blic spé cia li sé en lit té ra ture, mais à des étu diants sou‐ 
hai tant consa crer leur ave nir pro fes sion nel à l’in ter pré ta tion de dia logue, ce
voyage dans le monde du théâtre a été conçu pour les sen si bi li ser à la di‐ 
men sion per for ma tive du lan gage.

Deutsch
Es gibt heute eine ganze Reihe von Pu bli ka tio nen zum pro duk ti ven Um gang
mit Thea ter, aus denen sämt lich her vor geht, dass das thea tra le Lern me di um
längst nicht mehr nur im Mutter-  oder Fremd spra chen un ter richt sei nen
an ge stamm ten Platz hat, son dern auch in der Di dak tik des Dia log dol met‐ 
schens. Auf fäl lig ist dabei, dass nicht der thea tra le Text, son dern die thea‐ 
tra len Tech ni ken ein ge setzt wer den, um die Stu die ren den für einen bes se‐ 
ren Um gang mit kom ple xen Sprach si tua tio nen zu sen si bi li sie ren. Nicht
wegen sei nes li te ra ri schen Text sub strats, son dern wegen sei nes Spiel cha‐ 
rak ters hat sich das Thea ter zum re la tio na len Me di um par ex cel lence ent ‐

e
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wi ckelt. Tat säch lich ist das Thea ter eine eben so form ge ben de wie form ba re
Gat tung, deren Form bar keit al ler dings die Ge fahr birgt, an de re Kom po nen‐
ten wie bei spiels wei se den Text in den Hin ter grund rü cken zu las sen. Der
hier ge wähl te An satz grenzt sich von die ser Ten denz deut lich ab: Durch
seine dop pel te Aus rich tung auf einen spe zi fi schen Thea ter text und auf die
pro so dische Kom po nen te wird eine ganz heit li che Per spek ti ve ein ge nom‐ 
men, die nicht nur der Spra che, son dern auch dem ges ti schen Mo ment der
dia lo gi schen In ter ak ti on Rech nung trägt.
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