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TEXTE

1. In tro duc tion
In his thor ough in vest ig a tion of mi grants’ in ter views with Italian Ter‐ 
rit orial Com mis sions for the Re cog ni tion of In ter na tional Pro tec tion,
Ve glio (2017) il lus trates that Italian case of ficers and in ter pret ers
often per form their pro fes sional du ties in the “an thro po lo gical dark‐ 
ness” (Ve glio, 2017� 25) while listen ing to mi grants’ re ports of their
per sonal stor ies. These ac counts, given by de- nationalised (ibid.) and
fre quently il lit er ate, dis or i ented and/or worn- out sub jects, are often
char ac ter ised by in com plete sec tions, am bigu ous or in con sist ent
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pas sages and, not ably, a dream like di men sion (ibid.: I), which Euro‐ 
centric pro fes sion als al most reg u larly fail or re fuse to grasp (ibid.: 27).

Ve glio (2017� 25-26) notes, for in stance, that witch craft is a wide‐ 
spread be lief in Kenya. Pre val ent in most African – and, more broadly,
many non- European – cul tures (Cre v atin, 2018� 14), it can be un der‐ 
stood as a search for the causes of ad versit ies and un fathom able, un‐ 
usual or ab nor mal events (Cre v atin, 2010� 226; Ve glio, 2017� 26). This
be lief sys tem is re flec ted in the stor ies of many in di vidu als who mi‐ 
grate to the Old Con tin ent and ex plain their jour neys to Italian Ter‐ 
rit orial Com mis sions; this is some thing any hu man it arian in ter preter
ought to be aware of, as the neg lect of mi grants’ be liefs com prom ises
any chance of com pre hen sion (Ve glio, 2017� 29) in an in sti tu tional
con text in which a cer tain fa mili ar ity with geo pol it ics and a smat ter‐ 
ing of eth no lin guistic 1 con cepts be ne fit in ter pret ers (and case of‐ 
ficers) to a con sid er able ex tent. In other words, in ter pret ers (and
case of ficers) do not al ways have the ex tens ive and ap pro pri ate
know ledge (ibid.: 26) needed to re con struct the fac tual and emo tional
truth of mi grants’ stor ies (ibid.: 1) in order to do them justice:

2

Abitu al mente l’in ca rico di tradut tore non viene svolto da sog getti
qual i fic ati, sia per la lim it ata disponibilità di com pet enze, sia per le
anac ronistiche ta belle tar if farie che regolano la li quidazione dei
com pensi umi li an done la dignità pro fes sionale. (Ve glio, 2017� 24)

The in ter pret ing as sign ment is not gen er ally un der taken by qual i fied
in di vidu als, be cause of both the lim ited avail ab il ity of skilled pro fes ‐
sion als and the ana chron istic rates that de term ine pay ment and hu ‐
mi li ate pro fes sional dig nity.

The in ter preter is sup posed to be the guard ian of asylum seekers’
state ments (ibid.: 22) but in the end often be trays their stor ies by
com prom ising their cred ib il ity, either be cause of gaps in cul tural
know ledge (ibid.: 26-27) or bias (ibid.: 18). Ve glio (2017� 27) provides ex‐ 
amples of the gradual crum bling of the cred ib il ity of mi grants’ bio‐ 
graph ies, per pet rated by case of ficers and in ter pret ers alike. For ex‐ 
ample, he re ports the dis put able rendi tion of the ac ronym MNLA
(Mouvement na tional de libération de l’Aza wad, a no tori ous mi li tia that
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fight ing for the se ces sion of North ern Mali) as “EMELELA”, a made- up
lex ical item whereby an in ter preter failed to re pro duce the con tent of
the story told by a Malian asylum seeker.

The as sess ment of cred ib il ity is the hinge of any de cision on in ter na‐ 
tional pro tec tion (ibid.: 7). In the con text of asylum, “the im port ance
of oral testi mony as evid ence” is para mount, “es pe cially when, as is
often the case with asylum, claimants do not pos sess other types of
ma ter ial evid ence at test ing to their iden tity and their story of pro‐ 
sec u tion” (Sor goni, 2019� 230). Yet, while “cred ib il ity is […] ex pli citly
linked to the facts nar rated [by the asylum seeker] rather than to the
in di vidual per se” (ibid.: 231), Ve glio (2017� 9) warns that the de cisions
is sued by Italian Com mis sions are often based on an image of the
refugee that case of ficers pro gress ively con struct on the basis of sub‐ 
ject ive cri teria and that is par tially formed in the wake of the in ter‐ 
preter’s out put.

4

These acts of “in sti tu tional vi ol ence” (ibid.: 22) are fre quently per pet‐ 
rated be cause pre ju dice, scep ti cism and cyn icism (ibid.: 19), coupled
with in suf fi cient know ledge of source cul tures, cre ate the pre con di‐ 
tions for the rise of the “an thro po lo gical dark ness”, which pre vents
case of ficers and in ter pret ers from cor rectly as sess ing and trans lat‐ 
ing – re spect ively – the mi grants’ ac counts of their per sonal vi cis‐ 
situdes.

5

Faced with this fright en ing in sti tu tional land scape, edu ca tion ap pears
to be the only way to try and dis pel the “an thro po lo gical dark ness”
and foster a more ac cur ate and ap pro pri ate ap proach to the rendi‐ 
tion of mi grants’ stor ies. To para phrase González Rodríguez and
Radi cioni (2021� 385), edu ca tion be comes the main key to pre vent fur‐ 
ther dis crim in a tion.

6

When asked to play the role of the in ter preter in a sim u lated in ter‐ 
view with a Ter rit orial Com mis sion, stu dents also ex per i ence an “an‐ 
thro po lo gical dark ness” that is sim ilar to that de scribed by Ve glio,
owing to their pro ver bial in ex per i ence of “the things of the world” in
gen eral and their lim ited know ledge of geo pol it ical con texts (Ve glio,
2017� 40) in par tic u lar. Yet, in their case, the an thro po lo gical dark ness
is also com poun ded by a deep lin guistic and in ter ac tional dark ness,
as stu dents are, by defin i tion, still in the pro cess of ac quir ing their
re lay ing and co ordin at ing skills, to use Wadensjö’s terms (1998� 108-
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110) for the in ter preter’s trans la tion and in ter ac tion man age ment
activ it ies, re spect ively.

González Rodríguez and Radi cioni (2021� 383) lay em phasis on the
need for a spe cific train ing of hu man it arian in ter pret ers, one that
goes bey ond the di dactics of lin guistic and in ter pret ing skills so as to
em brace the eth ical and culture- specific as pects of this sphere of
pub lic ser vice in ter pret ing that in cludes asylum in ter pret ing (ibid.:
375). This is all the more ur gent con sid er ing that the do mains in
which hu man it arian in ter pret ing is re quired are destined to in crease
and that the con sequences of the ab sence or scarce qual ity of rel ev‐ 
ant in ter pret ing ser vices could be ser i ous (ibid.: 385).

8

With this in mind, this paper re ports on one of the role- playing
meth ods that has been used over the past two years at the Uni ver sity
of Trieste to design les sons for the “In tro duc tion to Eng lish/Italian
dia logue in ter pret ing” course ad min istered to third- year stu dents
en rolled in the BA de gree pro gramme named “In ter lin guistic Com‐ 
mu nic a tion Ap plied to Legal Pro fes sions”, in the De part ment of Legal,
Lan guage, In ter pret ing and Trans la tion Stud ies (IUS LIT).

9

Broadly, this BA course com bines lan guage and legal sub jects to
provide stu dents with a smat ter ing of both be fore they choose an MA
course 2. Be sides the trans la tion of legal texts, the lan guage courses
offered in clude an “In tro duc tion to Eng lish/Italian dia logue in ter‐ 
pret ing” course. On the one hand, this course en ables train ees to fa‐ 
mil i ar ise with in ter pret ing the ory and prac tice, provid ing them with a
gen eral idea of what dia logue in ter pret ing in spe cial ised set tings en‐ 
tails. On the other hand, it aims at rais ing aware ness among those
stu dents who will even tu ally opt for an MA De gree in Law of the lin‐ 
guistic, cul tural, trans la tional, in ter ac tional and prag matic as pects
that are in volved in an interpreter- mediated con ver sa tion. A spe cific
dif fi culty for the teach ers in design ing their les sons – a dif fi culty that
is shared by all the lan guage train ers in the BA course – lies in the
fact that they have to work and in ter act with stu dents hav ing very
dif fer ent levels of Eng lish pro fi ciency. As a con sequence, the les sons
focus on en han cing stu dents’ listen ing, con dens ing and re for mu la tion
abil it ies, as well as on em phas ising the role of the in ter preter as an
in ter cul tural me di ator and co ordin ator of the con ver sa tion. The lin‐ 
guistic, cul tural, in ter ac tional, trans la tional and (to a lim ited ex tent)
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pro fes sional as pects of Eng lish/Italian dia logue in ter pret ing are
high lighted dur ing the les sons, which re volve around prac tice ex er‐ 
cises that are based on role- play sim u la tions of dia logue in ter pret ing
situ ations in dif fer ent in sti tu tional, legal and hu man it arian con texts.

This paper fo cuses on the design, im ple ment a tion and as sess ment of
those role- plays that sim u late mi grants’ in ter views with Italian Ter‐ 
rit orial Com mis sions. This activ ity is deemed rel ev ant for the train ing
of in ter pret ers be cause, after present ing their ap plic a tions for in ter‐ 
na tional pro tec tion in Italy, asylum seekers are “called for an in ter‐ 
view at the Ter rit orial Com mis sion, the com pet ent au thor ity for the
as sess ment of such ap plic a tions” (Min istry of the In terior, 2020� 23)
and, not ably, dur ing this in ter view, ap plic ants are “in ter viewed in the
pres ence of an in ter preter” (ibid.). Be fore the les son be gins, stu dents
play ing the role of the in ter preter are asked for their con sent to re‐ 
cord the mock in ter view; the re cord ings that have been col lec ted and
tran scribed over the past two years have provided the em pir ical data
for this study.

11

The method for design ing an ap pro pri ate and suf fi ciently au then tic
role- play activ ity is presen ted in Sec tion 1. Sec tion 2 fo cuses on the
ana lysis of the tran scrip tions of mean ing ful and se lec ted ex tracts of
classroom in ter ac tions. It high lights the trans la tional and in ter ac‐ 
tional hurdles faced by stu dents, and de scribes the char ac ter ist ics of
in ter pret ing in the field of in ter na tional pro tec tion. The con clu sions
of the study are out lined in Sec tion 3.

12

2. Role- play design

2.1. Se lect ing the type of role- play
Role- plays are “a valu able teach ing and learn ing tool to in tro duce
stu dents to the prac tice of dia logue in ter pret ing” (Cir illo and Radi‐ 
cioni, 2017� 119). Lis ted among “the choices that have to be made if
ped ago gical re sources are lim ited” (Ozolins, 2017� 48), they “make it
pos sible to nar row the gap between train ing and real life through
sim u la tions of real- life as sign ments and/or the re pro duc tion of real- 
life cases” (Falbo, 2020� 158).

13
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Dwell ing on the mean ing of the words “role” and “play”, they ana lyse
dif fer ent as pects of this train ing tool. “Play” im plies tak ing part in a
per form ance as an “actor” who plays a given role in ac cord ance with
the “let’s pre tend” prin ciple. “Role” refers to rules and ex pect a tions
char ac ter ising a given fig ure in so ci ety. (Falbo, 2020� 157-158)

As Ozolins points out (2017� 55), role- plays are in stru mental in “se cur‐ 
ing […] un der stand ing of ritu al ised lin guistic en coun ters and their
so cial and pro fes sional con text” in the face of the chronic lack or lim‐ 
ited avail ab il ity of au then tic data and teach ing ma ter i als in the di‐ 
dactics of dia logue in ter pret ing.

14

The most “tra di tional” type of role- play in in ter preter train ing set‐ 
tings is the struc tured role- play (Niemants and Cir illo, 2016� 303). This
type of role- play is “based on a script en acted by two in struct ors
play ing the two ‘primary parties’ in a […] ne go ti ation and stu dents
tak ing it in turns to play the role of the in ter preter” (Cir illo and Radi‐ 
cioni, 2017� 122). In ter pret ing stu dents are the only ones who do not
have ac cess to the script (Niemants and Cir illo, 2016� 303), which can
be either a fully- fledged, de tailed script con tain ing the turns of the
primary parties in the con ver sa tion or a draft or out line il lus trat ing
the con text in which the in ter ac tion takes place (ibid.); the lat ter type
of “script” can also take the form of “an im pro vised un scrip ted dram‐ 
at isa tion based on cards” (Falbo, 2020� 163).

15

Des pite its po ten tial to help stu dents fa mil i ar ise with spe cial ised
vocab u lary and the trans la tional and in ter ac tional fea tures of dia‐ 
logue in ter pret ing (Cir illo and Radi cioni, 2017� 119), “the RP [role- play]
has been cri ti cised for being in au thentic” (ibid.: 126). In par tic u lar,
Stokoe (2011� 120-121) iden ti fies two main prob lems re lated to the use
of role- play as a train ing tool, namely “the as sump tion […] that plaus‐ 
ible turns of talk can be in ven ted on the basis of a norm at ive un der‐ 
stand ing of how talk works” and the fact “that the in ter ac tions are
sim u la tions, in which what is at stake for par ti cipants is ne ces sar ily
dif fer ent from what is at stake in any ‘real’ en counter”. In order to
make up for these meth od o lo gical lim it a tions, the au thor (2011� 125)
pro poses ad opt ing “an al tern at ive to sim u lated role- play” (Stokoe,
2014), namely the Conversation- Analytic Role- Play Method (CARM).
Un like tra di tional, struc tured role- plays, Stokoe’s in nov at ive method
does not de pend on the “in ven tion” of turns but makes use of au then ‐
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tic video- recordings of real- life in ter ac tions “as the basis for role- 
play and dis cus sion” (Stokoe, 2011� 125). Al though it provides the ad‐ 
vant age of al low ing users “to en gage au then tic ally, without sim u la‐ 
tion, with their every day pro fes sional prac tice” (ibid.: 139), the CARM
is not free from short com ings either, as it pre sup poses the avail ab il ity
of video- recorded data (Niemants and Cir illo, 2016� 304). This pre con‐ 
di tion con sti tutes a chal lenge in many pro fes sional train ing fields, in‐ 
clud ing the train ing of dia logue in ter pret ers.

As a con sequence, in spite of their un ques tion able short com ings, tra‐ 
di tional struc tured role- play ex er cises are still widely used in the
train ing of in ter pret ers (Cir illo and Radi cioni, 2017� 122; Falbo, 2020;
Wadensjö, 2014� 437).

17

The pre par a tion of the les sons for the Eng lish/Italian dia logue in ter‐ 
pret ing course ad dressed in the present paper re lied pre cisely on the
design of struc tured role- plays for a simple reason; the mi grant’s in‐ 
ter view with a Ter rit orial Com mis sion is (or, at least, should be)
videor e cor ded ac cord ing to the law (Min istry of the In terior, 2020�
24; Ve glio, 2017� 24), but gain ing ac cess to these au di ovisual ma ter i als
is no easy task 3. Hence, role- plays were de signed without the use of
au then tic videor e cor ded in ter views, though the activ ity was in ten ded
to “make dia logue in ter pret ing train ing closer to the real world”
(Falbo, 2020� 156) from the out set. This pro ced ural im per at ive is also
shared by Niemants and Cir illo (2016� 309) and by Cir illo and Radi‐ 
cioni (2017� 126), who sug gest ways to make role- play activ it ies “less
ar ti fi cial and more situ ation ally and in ter ac tion ally au then tic” (ibid.).

18

2.2. Situ ational au then ti city

Dur ing the les sons de scribed in this paper, the Italian- speaking in‐ 
structor plays the role of a Pres id ent of the Ter rit orial Com mis sion
who is in charge of ask ing ques tions to the mi grant, while the
English- speaking in structor pre tends to be the mi grant.

19

To shape the situ ational au then ti city of the role- play activ ity, dur ing
the pre lim in ary phase con sist ing in the se lec tion and col lec tion of
ma ter i als, two sets of doc u ments are gathered and used to draft
scripts and “fill” them with plaus ible pro pos i tional con tent. As re‐ 
gards the struc ture of the in ter view, the design of the role- play activ‐
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ity re lies, in gen eral, on a series of in ter view pro to cols de veloped by
some of the most au thor it at ive in sti tu tions in the field of asylum,
namely the EUAA (European Union Agency for Asylum) – former
EASO (European Asylum Sup port Of fice) – and the UNHCR (United
Na tions High Com mis sioner for Refugees). Be sides the EASO Prac tical
Guide: Qual i fic a tion for In ter na tional Pro tec tion (EASO/EUAA, 2018),
the EASO Prac tical Guide: Per sonal In ter view (EASO/EUAA, 2014) 4 is
reg u larly con sul ted, in that the doc u ment “pro motes a struc tured in‐ 
ter view method” lead ing “the user through the stages of pre par a tion
for the per sonal in ter view […], open ing the in ter view and provid ing
in form a tion […], con duct ing the in ter view […], in clud ing guid ance re‐ 
gard ing the sub stance of the ap plic a tion which needs to be ex plored
dur ing the in ter view […], and con cludes with clos ing the in ter view”
(EASO/EUAA, 2014). Among other guides, the UNHCR also makes
avail able an on line doc u ment en titled In terv istare i richiedenti asilo
(“In ter view ing Asylum Seekers”) 5 to in form the ap pro pri ate pre par a‐ 
tion of case of ficers and as sist them in ask ing mi grants the right
ques tions.

In par tic u lar, the Prac tical Guide for Asylum Seekers in Italy (Min istry
of the In terior, 2020), de veloped on the basis of the EUAA and
UNHCR guides by the Na tional Com mis sion for the Right to Asylum
of the Min istry of the In terior, is used as the main in stru ment to
shape the ques tions posed by the Italian case of ficer and in form the
mi grant’s an swers. The guide is draf ted in Italian (Min is tero dell’In‐ 
terno, 2020) and Eng lish (Min istry of the In terior, 2020) alike 6, fa‐ 
vour ing the draft ing of an in ter view that con tains con ver sa tional
turns by Italian and Eng lish speak ers.

21

As re gards the them atic con tent of the in ter view, the pre par at ory
work builds on find ing the tran scripts of in formal in ter views or testi‐ 
mon ies by mi grants, which provide fac tual in form a tion to be in cluded
in the script. Al though the wide spread use of web- truths (Spotti, 2019�
74) by case of ficers has been shown to “hold a strong in flu ence” and
have po ten tially “dis astrous con sequences” (ibid.) on the as sess ment
of asylum ap plic a tions, in this con text the web merely serves a di‐ 
dactic pur pose, that of re triev ing facts “about a coun try or about a
lan guage spoken in a given coun try” (ibid.) or about mi gra tion routes
in a given coun try. In other words, these web- truths are not viewed
as “tan gible proofs of truth ful ness” (ibid.) but rather as a lin guistic
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and cul tural “ma ter ial” that is es sen tial in shap ing rel ev ant role- 
playing activ it ies in an in ter preter train ing con text. In par tic u lar, the
in form a tion that can be found on the web site ESODI/EXODI. Mi grat‐ 
ory routes from Sub- Saharan Coun tries to Europe 7 is reg u larly har‐ 
nessed. This web site, provid ing ma ter ial in Italian and Eng lish alike,
fea tures an in ter act ive map of Sub- Saharan Africa and West ern
Europe, which the user can “ex plore” by click ing on given coun tries,
cit ies, loc a tions (e.g. a refugee camp) or mi gra tion routes; when the
user clicks on a spe cific ele ment, a win dow en titled “Con text” pops
up show ing rel ev ant in form a tion con cern ing the mi gra tion con text of
the city, loc a tion or route. For ex ample, by click ing on the city of
Agadez, a text ap pears, the ini tial ex cerpt of which is shown below:

The city is loc ated in the Sahara Desert and it is the cap ital of the Air,
one of the most tra di tional Tu areg Fed er a tion. To gether with Al- 
Qatron and Sabha it is con sidered as a part of the “way to hell”. The
north ern part of Niger is con sidered as the meet ing point for those
who want to cross Sahara Desert to wards Libya and Al geria. Out of
the 260 mi grants in ter viewed in Si cily, 80% stated to have con tac ted
a smug gler to reach Libya from Agadez. In most cases, mi grants got
to know who to con tact in Agadez simply by ask ing around for in ‐
form a tion about smug glers or gan iz ing trips to Libya. In deed, as
already shown in pre vi ous in vest ig a tions, Agadez hosts a large num ‐
ber of transit houses called “Foyer”.

On the same webpage, a second win dow named “Focus and testi‐ 
mon ies” is present, click ing on which re veals a series of ex cerpts
drawn from in ter views to mi grants. The choice of the city of Agadez
re dir ects the user to three testi mon ies, re port ing the ini tials of the
in ter viewees and the loc a tions of the in ter views. One of these testi‐ 
mon ies is shown in Fig ure 1, where the ac ronym CAS stands for
Centro di Ac cogli enza Straordin aria, Ex traordin ary Re cep tion Centre.
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A mi grant’s testi mony drawn from the ESODI/EXODI web site, viewed on

29 Septem ber 2023.

As it provides de tails on mi grants’ jour neys and the vi ol ence that is
in flic ted on them, this type of in form a tion is suit able to shape an in‐ 
ter view with a Ter rit orial Com mis sion, dur ing which asylum seekers
are asked to provide evid ence of their “foun ded fear of being per se‐ 
cuted in their coun try of ori gin due to their race, re li gion, na tion al ity,
polit ical opin ion, or be long ing to a cer tain so cial group” and/or list
the reas ons why they feel they are “un able to re ceive pro tec tion from
their coun try of ori gin” (Min istry of the In terior, 2020� 6). The Min‐ 
istry of the In terior (2020� 26-27) cla ri fies that, ac cord ing to the 1951
Geneva Con ven tion, mi grants can only be gran ted the status of
refugee if they have “a foun ded fear of per se cu tion” in their coun try
of ori gin and that “ex amples of per se cu tion in clude threats to [their]
life, tor ture, slavery, un just depriva tion of per sonal free dom, fe male
gen ital mu til a tion or ser i ous breaches of fun da mental human rights
or other very ser i ous or re peated breaches of [their] rights”. Not ably,

24
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the cred ib il ity of a mi grant’s story is the pre requis ite for a pos it ive
as sess ment of his/her ap plic a tion for in ter na tional pro tec tion (Ve‐ 
glio, 2017� 7), and the role of the in ter preter is del ic ate and es sen tial
to con vey this cred ib il ity to the Italian case of ficer.

2.3. In ter ac tional au then ti city
Re gard ing the in ter ac tional au then ti city of the role- play activ ity, a
few ex pedi ents are used to avoid an ex cess ive de pend ence on the
script, as Niemants and Cir illo (2016� 303) sug gest. First, as Falbo
(2020� 163) points out, “if a script is used, the play ers/in ter locutors
must not read their turns word for word, but must be as spon tan eous
as pos sible and react promptly to the in ter preter’s words”. When, for
in stance, a stu dent omits the trans la tion of given lexico- phrasal
items or makes a ques tion able trans la tion choice, the two in struct ors
keep pre tend ing to be totally un fa mil iar with each other’s idioms and
let the interpreter- mediated con ver sa tion take the new, un ex pec ted
course de term ined by the stu dent’s rendi tions. Dur ing one of the les‐ 
sons, a stu dent did not know the mean ing of the verb to kid nap, tried
to guess it from the con text, rashly trans lated the term as rap in are
(“to rob”) and “de railed” the con ver sa tion; the pro fess ors play ing the
role of the primary parties then pre ten ded to un der stand that the
mi grant had been robbed rather than kid napped, thereby con trib ut‐ 
ing to ren der ing the three- party in ter ac tion au then tic.

25

This is only one of the in ter ac tional ex pedi ents that the in struct ors
re sort to dur ing the sim u lated in ter view and that Niemants and Cir‐ 
illo (2016� 309) sug gest ad opt ing when design ing a role- play activ ity
that aims for a greater de gree of au then ti city. In this re spect, the
script is de signed so as to re pro duce the in ter ac tional dy nam ics that
are typ ical of the com mu nic at ive situ ation at work, such as the mo‐ 
ment dur ing the open ing of the in ter view in which the case of ficer
must “verify the un der stand ing between the in ter preter and the ap‐ 
plic ant” by ask ing “the ap plic ant if he/she un der stands the in ter‐ 
preter and […] the in ter preter if he/she un der stands the ap plic ant”
(EASO/EUAA, 2014� 7). This rather co di fied com mu nic at ive ex change
is in cluded in the script to en hance the in ter ac tional (as well as the
situ ational) au then ti city of the role- play and allow stu dents to ease
into the activ ity.
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In ad di tion, at ten tion is paid to re pro du cing the “af fect ive dis plays”
(Cir illo, 2012� 102) that are nu mer ous in the con ver sa tional con text of
the mi grant’s in ter view with the Ter rit orial Com mis sion; the fact that
“in ter pret ers’ ini ti at ives may either pro mote or in hibit af fect ive com‐ 
mu nic a tion” (ibid.) is duly ac know ledged and em phas ised in class.
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In this re spect, the pre par a tion of role- plays is not only in formed by
the above- mentioned in sti tu tional guides but also by Ve glio (2017),
who fur ther il lus trates the “rules of listen ing” (ibid.: 9) that the EUAA,
the UNHCR and the Italian Min istry of the In terior have de veloped in
their pro to cols based on years of ex per i ence. He re it er ates that the
in ter view with the Ter rit orial Com mis sion must be char ac ter ised by a
com fort able and co oper at ive en vir on ment, a neut ral and pro fes sional
at ti tude and the will to ap pro pri ately in form mi grants about their
rights and du ties (ibid.: 10). The col lec tion of in form a tion from the in‐ 
ter viewed mi grant re quires that the free nar ra tion be fol lowed by a
phase in which the case of ficer checks the truth ful ness of the story
(ibid.: 10) in an em pathic and en cour aging way (ibid.: 11). Moreover, the
case of ficer ought to opt for simple, gen er ally open and non- leading
ques tions, fa vour ing dia logue and cla ri fic a tion (ibid.: 10). In deed, rigid
sets of pre de ter mined ques tions should give way to a lo gical and flex‐ 
ible se quence, one that ad apts to the mi grant’s nar ra tion (ibid.: 28).
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The case of ficer is also re quired not to in ter rupt the in ter preter or
the mi grant dur ing his/her nar ra tion (ibid.: 10), and to be em pathic
and en cour aging. This is, at least, what “the ory” sug gests, whereas
Ve glio (2017) notes that Italian case of ficers and in ter pret ers often
jeop ard ise dia logue and co oper a tion, “read ing” asylum ap plic a tions
through their own cul tural fil ter (ibid.: 25). Case of ficers fre quently
prefer “suf foc at ing” the in tro duct ory part of the in ter view with close
ques tions – such as ask ing for dates, names and num bers –, which
stifle any chance for dia logue from the start (ibid.: 28). In deed, Ve‐ 
glio’s (2017) ana lysis of in ter view minutes re veals a typ ic ally West ern
(Cre v atin, 2010) tend ency for clas si fic a tion stem ming from the
European doc trine of meas ur ab il ity (Ve glio, 2017� 29).
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2.4. Lim it a tions of the method

How ever func tional to pro mot ing “the ac quis i tion of know ledge and
skills en abling the in ter preter to man age in ter ac tion” (Falbo, 2020�
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157) in the spe cific in sti tu tional con text of in ter na tional pro tec tion in
Italy, this role- play design method presents at least a couple of lim it‐ 
a tions. First, as Ve glio (2017� 25) notes, mi grants’ turns are in most
cases char ac ter ised by hy brid, im pure and cor rupt vocab u lary. Their
lin guistic rep er toire fre quently in cludes pidgins and creoles 8 (ibid.:
25) and can often be cat egor ised as “rot ten Eng lish”, i.e. a mix of an
English- based pidgin, un gram mat ical Eng lish and good Eng lish, that
is some times en riched with idio matic ex pres sions (ibid.); this lan‐ 
guage is dis orderly and cre ates dis order (ibid.). Yet, the script- based
in ter ac tions that are pro posed to stu dents of the BA course in In ter‐ 
lin guistic Com mu nic a tion Ap plied to Legal Pro fes sions com prise, be‐ 
sides turns in Italian, turns in stand ard – how ever simple – Eng lish,
i.e. the “type of Eng lish [that] has un der gone stand ard iz a tion, which
means that it has been sub jec ted to a pro cess through which it has
been se lec ted, co di fied and sta bil ized, in a way that other vari et ies
have not” (Trudgill and Han nah, 2013� 1). The choice of this vari ety
stems from the fact that it is the one that Italian stu dents are most
fa mil iar with and, es pe cially, from the need not to ex cess ively di vert
their at ten tion from the ac quis i tion of in ter ac tional skills by means of
a sig ni fic antly dis orderly con ver sa tion; not ably, at this stage of their
learn ing path, the BA stu dents in ques tion have at ten ded lan guage
courses but have never re ceived any pre vi ous train ing in dia logue in‐ 
ter pret ing and, there fore, need a step- by-step method at the very
out set of their jour ney into the world of in ter pret ing (whether this
jour ney ends up to be long or not).

The second lim it a tion lies in the fact that this type of role- play is
made up of struc tur ally dif fer ent turns, namely rather short Italian
turns (the case of ficer’s ques tions) and rather long Eng lish turns (the
mi grant’s nar ra tion of events); these types of turns con sti tute the
pro to typ ical ad ja cency pair (Sacks et al., 1974� 716) of the per sonal in‐ 
ter view for in ter na tional pro tec tion. While draft ing the scripts, an ef‐ 
fort is reg u larly made to avoid rapid- fire suc ces sions of ques tions,
which down grade the con ver sa tion with the mi grant to a po lice in‐ 
ter view (Ve glio, 2017� 25). In deed, Ve glio (2017� 11) in sists on the need
for the case of ficer and the in ter preter to cre ate an at mo sphere of
trust in order to reach, to gether with the ap plic ant, the in sti tu tional
goal of gath er ing re li able in form a tion on his/her jour ney and situ‐ 
ation. Hence, the turns of the Italian speaker re flect this un der ly ing
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need to ar range an ac com mod at ing con ver sa tion. Re gard ing Eng lish
turns, they are de vised to be less con fused, un chro no lo gical and in‐ 
com plete than Ve glio (2017� I) sug gests they are in prac tice, with the
pur pose of giv ing rise to rather dense se quences of talk, which the
stu dent will gradu ally learn to man age by car ry ing out ex pli cit co‐ 
ordin a tion strategies such as ask ing for cla ri fic a tions, in vit ing in ter‐ 
locutors to start or con tinue talk ing and in ter rupt ing them (Mer lini,
2015� 105). As re gards in ter rup tions, how ever, the train ees are in‐ 
formed that, in the spe cific con text of asylum ap plic a tions, the mi‐ 
grant is provided with “an op por tun ity to give an un in ter rup ted per‐ 
sonal ac count of the reas ons for ap ply ing for pro tec tion”
(EASO/EUAA, 2014� 11) and the in ter preter is, there fore, called upon
not to in ter fere with the free nar rat ive. In cid ent ally, al though pro fes‐ 
sional in ter pret ers can and often do man age long turns by tak ing
notes (Cir illo and Radi cioni, 2017� 133), the stu dents are in vited not to
do so – with the ex cep tion of names, num bers, enu mer a tions and
other “prob lem trig gers” (Gile, 1995� 171) –, be cause they have not yet
been trained in con sec ut ive in ter pret ing and have re ceived no note- 
taking in struc tion at this stage of their uni ver sity ca reer. As cla ri fied
in the In tro duc tion to this paper, this course is named “In tro duc tion
to Eng lish/Italian dia logue in ter pret ing” pre cisely be cause it is the
stu dents’ ini tial en counter with the in ter pret ing activ ity, a course
that provides the first op por tun ity to chal lenge their abil it ies to ex‐ 
press them selves or ally, har ness their short- term memory and ac‐ 
quire in ter ac tional skills.

Des pite this second lim it a tion, the method and the ex pedi ents de‐ 
scribed en able the cre ation of role- plays that fea ture “dif fi cult turns”,
i.e. turns that offer com pre hen sion dif fi culties be cause they are
either too short or too long (Baraldi, 2018). While the former chal‐ 
lenge the stu dents’ abil ity to rap idly and cor rectly trans late ques tions
– the morpho syn tax of which var ies con sid er ably from Italian to Eng‐
lish –, the lat ter test their listen ing and com pre hen sion skills, in du‐ 
cing them to learn, in ter n al ise and adopt those strategies that en able
them not only to trans late but also “to man age in ter ac tion dy nam ics”
(Falbo, 2020� 159) and “to de velop skills and decision- making abil it ies”
(ibid.: 160). In this re spect, these fun da ment ally dif fer ent but com ple‐ 
ment ary turns ap pear to be “mod er ately dif fi cult”, or ap pro pri ate for
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Table 1. Re cord ings ana lysed.

Re cord ing 1 John Udu’s in ter view with the Ter rit orial Com mis sion 2022 (part 1)

Re cord ing 2 John Udu’s in ter view with the Ter rit orial Com mis sion 2022 (part 2)

Re cord ing 3 John Udu’s in ter view with the Ter rit orial Com mis sion 2022 (part 3)

Re cord ing 4 Harry Tekle’s in ter view with the Ter rit orial Com mis sion 2022 (part 1)

Re cord ing 5 Harry Tekle’s in ter view with the Ter rit orial Com mis sion 2022 (part 2)

Re cord ing 6 Harry Tekle’s in ter view with the Ter rit orial Com mis sion 2022 (part 3)

Re cord ing 7 John Udu’s in ter view with the Ter rit orial Com mis sion 2023 (part 1)

Re cord ing 8 John Udu’s in ter view with the Ter rit orial Com mis sion 2023 (part 2)

Re cord ing 9 John Udu’s in ter view with the Ter rit orial Com mis sion 2023 (part 3)

Re cord ing 10 Harry Tekle’s in ter view with the Ter rit orial Com mis sion 2023 (part 1)

Re cord ing 11 Harry Tekle’s in ter view with the Ter rit orial Com mis sion 2023 (part 2)

Re cord ing 12 Harry Tekle’s in ter view with the Ter rit orial Com mis sion 2023 (part 3)

Re cord ing 13 Harry Tekle’s in ter view with the Ter rit orial Com mis sion 2023bis (part 1)

Re cord ing 14 Harry Tekle’s in ter view with the Ter rit orial Com mis sion 2023bis (part 2)

Re cord ing 15 Harry Tekle’s in ter view with the Ter rit orial Com mis sion 2023bis (part 3)

third- year Italian stu dents at their first en counter with Eng‐ 
lish/Italian dia logue in ter pret ing.

3. Sim u lat ing the in ter view with
the Ter rit orial Com mis sion
The present Sec tion il lus trates the ana lysis of se lec ted ex cerpts
drawn from the tran scrip tions of the re cord ings of the sim u la tions
car ried out in class; the re cord ings are lis ted in Table 1. All the re‐ 
cord ings refer to two role- playing activ it ies that were used with dif‐ 
fer ent groups of stu dents over the last two years; the role- plays sim‐ 
u late two in ter views with two fic tional char ac ters, a Ni gerian and an
Er it rean mi grant named John Udu and Harry Tekle, re spect ively.
Owing to their length, each sim u lated in ter view was di vided into
three parts which were in ter preted by three dif fer ent stu dents; each
re cord ing, thus, rep res ents the per form ance of one stu dent and the
in ter pret a tion of one por tion of an in ter view, rather than one single
in ter view in its en tirety.
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1 CO

[ad dress ing S] per favore dica al si gnor Udu che io mi chiamo Marco Ubaldi sono il
pres id ente della Com mis sione Ter rit oriale che deciderà sulla sua domanda di pro ‐
tezione in ternazionale (.)  poi si presenti anche lei dica di es sere l’in ter prete [please
tell Mr Udu that my name is Marco Ubaldi I am the Pres id ent of the Ter rit orial Com ‐
mis sion who will de cide on his ap plic a tion for in ter na tional pro tec tion (.) then in tro ‐
duce your self too please tell him that you are the in ter preter]

2 S
good morn ing Mr Udu this is Marco Ubaldi he is the Pres id ent of the Ter rit orial Com ‐
mis sion who will de cide on your (.) ap plic a tion for the visa ac tu ally (.) and I am XXX I
will be your in ter preter today

3 M good morn ing thank you

4 S gra zie buon giorno [thank you good morn ing]

5 CO si gnor Udu capisce cosa dice l’in ter prete [Mr Udu do you un der stand what the in ter ‐
preter says]

6 S do you un der stand everything I say

7 M yes I do

8 CO e lei capisce tutto quello che dice il si gnor Udu [and do you un der stand everything
that Mr Udu says]

9 S sì capisco tutto [yes I un der stand everything]

a. The sym bol (.) in dic ates a pause, while XXX re places stu dents’ names.

Be fore start ing the sim u la tion of the in ter view, stu dents were duly
in formed about the con text of situ ation and, es pe cially, the role of
the in ter preter therein. This in form a tion was and can be found in the
above- mentioned guides about in ter na tional pro tec tion ap plic a tions.
The EUAA (2014), for in stance, em phas ises that, at the be gin ning of
the in ter view, the case of ficer must make sure that the in ter preter
and the mi grant un der stand each other. The tran scrip tion of one of
these in tro duct ory in ter ac tions, drawn from re cord ing 7, is shown in
Ex ample (1), where CO in dic ates a turn uttered by the case of ficer, S
in tro duces a stu dent’s turns and the let ter M an ti cip ates the mi‐ 
grant’s turns.

34

(1)35

a

In turn  2, the stu dent’s choice of trans lat ing the noun phrase
domanda di pro tezione in ternazionale (“ap plic a tion for in ter na tional
pro tec tion”) as ap plic a tion for the visa sug gests that the in form a tion
about spe cial ised lex icon provided in the briefi ng phase had not been
in ter n al ised yet; the stu dent’s hes it a tion was also sig nalled by a pause
and the ad di tion of the hedge ac tu ally. In cid ent ally, while in ter preted
speeches have been found to con tain fewer hedges than ori ginal
speeches (Mag ni fico and De francq, 2017; Fu and Wang, 2022), the re ‐
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14 CO si gnor Udu sa perché è qui oggi [Mr Udu do you know why you are here today]

15 S do you know why are you here today

9 CO al lora si gnor Tekle sa perché è qui oggi [so Mr Tekle do you know why you are here
today]

10 S we would like to know if you know why you are here

cord ings ana lysed point to a tend ency to add hedges, which can be
in ter preted as an in dic a tion that the train ees are still grap pling with
the de vel op ment of their re lay ing and co ordin a tion skills.

As re gards in ter ac tional moves, turns from 5 to 9 il lus trated when the
case of ficer makes sure that S and M un der stand each other, and
showed that S co ordin ates the in ter ac tion smoothly by pro du cing
trans la tional and con ver sa tional turns alike, de pend ing on whether
CO’s ques tion is ad dressed to M or to S him/her self. In par tic u lar, 6
sug gests that the stu dent co ordin ated the talk and ne go ti ated the
asym met ric re la tion between the primary par ti cipants ap pro pri ately,
ask ing the “mi grant” a dir ect and con cise ques tion that pro motes an
em pathic com mu nic at ive ex change. Yet the re cord ings ana lysed
showed that train ees still need to im prove in these areas.
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(2)38

(3)39

In Ex ample (2), drawn from re cord ing 1, turns 14 and 15 showed that S
uttered a con cise but syn tactic ally in tric ate turn, stand ing out for the
pres ence of an em bed ded ques tion that was in cor rectly asked with
an in ver sion between the pro noun you and the verb form are. In Ex‐ 
ample (3) from re cord ing 10, in stead, turn 10 dis played a more cor rect
but re dund ant, verb ose and in ef fi cient trans la tion of the ques tion in
9, which was likely to jeop ard ise clar ity and, in ad di tion, did not re‐ 
pro duce the prag matic force of CO’s ques tion. In cid ent ally, in the de‐ 
briefi ng phase of the role- play activ ity, stu dents gen er ally con fessed
to being aware of their mis takes and, in gen eral, the rules of Eng lish
gram mar and syn tax, but the cor rect ap plic a tion of the lat ter is often
a dif fi cult task while start ing to learn how to in ter pret.
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30 CO

alla fine del col loquio io e l’in ter prete firmeremo il verbale (.) a lei sarà richi esto di
firm arlo solo se avrà fatto delle pre cisazioni o richi esto delle cor rezioni [at the end
of the in ter view the in ter preter and I will sign the minutes (.) you will only be re ‐
ques ted to sign if you have spe cified any thing or re ques ted that the minutes are
cor rec ted]

31 S we are going to sign the minutes

Ex ample (4), ex trac ted from re cord ing 10, shows the sim u la tion of the
stage in the in ter view where the mi grant was in formed that the
minutes of the videor e cor ded con ver sa tion would later be signed ex‐ 
clus ively by the in ter viewer and the in ter preter: only if the mi grant
spe cifies any thing or the in ter view is not filmed owing to an ex pli cit
and mo tiv ated re quest by the mi grant will the mi grant be asked to
sign the minutes, too (Min istry of the In terior, 2020� 24).
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(4)42

S’s turn was not able for the con tro ver sial choice of the pro noun we.
This added am bi gu ity, as it did not cla rify the iden tit ies of those who,
within the tri adic ex change, would ul ti mately sign the minutes of the
meet ing. In ad di tion, the omis sion of the fol low ing part of CO’s turn
made the in struc tions to fol low dif fi cult to un der stand. This is evid‐ 
ence of the kind of “in ter ac tional dark ness” in which in ex per i enced
in ter pret ers often op er ate.
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In par tic u lar, the ana lysis of the stu dents’ turns re vealed, at times, a
cer tain in ac cur acy in trans lat ing af fect ive dis plays, in line with Cir‐ 
illo’s (2012) dis cov er ies. The present study on the in ter pret a tion of
mi grants’ in ter views with Ter rit orial Com mis sions ad opts “a broad
work ing defin i tion of af fect, which in cludes ex pressed feel ings, at ti‐ 
tudes, and re la tional ori ent a tions of all kinds” (ibid.: 103):

44

Gen eral as it may be, this defin i tion high lights the meth od o lo gical
per spect ive of this study, which ex plores not so much speak ers’
inner states, but the ways in which these are dis played, and how
such dis plays are ne go ti ated and ori ented to by speak ers them selves.
In other words, and in line with an in ter per sonal so cial per spect ive,
the main con cern is with how af fect is made rel ev ant by co- 
participants through out the in ter ac tion.

As Cir illo (2012� 106) spe cifies, “af fect ive dis plays are far from ab sent
in in sti tu tional in ter ac tions” and this holds true for the dis curs ive
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18 CO se la sente di rac con tarci come andò av anti il suo viaggio [do you feel like telling us
how your jour ney con tin ued]

19 S can you tell us how your jour ney con tin ued

sphere of in ter na tional pro tec tion and, hence, the field of hu man it‐ 
arian in ter pret ing. Take the fol low ing ex cerpt taken from re cord ing 3�

(5)46

Turn 18 was the core of an “af fect ive se quence” (ibid.: 113) that saw the
Pres id ent of the Ter rit orial Com mis sion liv ing up to his/her re spons‐ 
ib il ity to de velop “a good com mu nic a tion at mo sphere, in which all
rel ev ant per sons feel safe and in ter act in a pos it ive man ner […] to
cre ate such an at mo sphere of trust and con fid ence” (EASO/EUAA,
2014� 6) 10. By ask ing the mi grant if s/he felt like car ry ing on the nar‐ 
ra tion of the jour ney that brought him/her to Italy, CO tried to dis‐ 
curs ively hide the in her ent asym metry between their roles (Ve glio,
2017� 10) and take on an en cour aging at ti tude that ex cludes any abuse
of power, biased com ment or al lu sion (ibid.: 11). The stu dent’s choice
to trans late se la sente with can you de prived the case of ficer’s ques‐ 
tion of its af fect ive di men sion, adding the am bi gu ity of the modal can
to the query and mak ing it sound like Are you able to tell your story?
or Are you en titled to tell your story? In this re spect, S’s turn qual i fied
as a “non- close rendi tion” (Dal Fovo and Falbo, 2021) in that it de par‐ 
ted from the cor res pond ing primary speaker’s turn and set forth
some thing dif fer ent. Thus, what ought to be “a three- party af fect ive
se quence” (Cir illo, 2012� 113) ended up being an un trans lated af fect ive
dis play that has the po ten tial to hamper em pathic com mu nic a tion.

47

In stances of in hib i tion of af fect ive com mu nic a tion could be fre‐ 
quently ob served in the ana lysis of the tran scrip tions of stu dents’
turns, not only when the shorter Italian turns were trans lated into
Eng lish but also and es pe cially when the longer Eng lish turns il lus‐ 
trat ing the heart- wrenching jour neys and ad ven tures of mi grants
were rendered into Italian. Ex ample  (6) shows the three dif fer ent
rendi tions (drawn from re cord ings 6, 12 and 15) of a single turn (ex‐ 
em pli fied by the one ex trac ted from re cord ing  6 and shown in the
first line) pro posed by three dif fer ent stu dents 11, who trans lated the
an swer to the ques tion Com’era la vita nel campo pro fughi di
Shagarab? (“What was your life like in the Shagarab refugee camp?”).
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28 M

the con di tions of life were dra matic (.) it’s a hellish place (.) there were more than
six teen thou sand people (.) food and clothes were not enough you were not al ‐
lowed to work and you were not safe be cause the Rashaida entered and kid ‐
napped people (.) if I think of that place I go crazy

29 S(1)

dice le con d iz ioni di vita erano dram matiche (.) c’erano più di sedicim ila per sone
il cibo e i vestiti non erano suf fi cienti (.) non erano sicuri perché spesso i mem bri
della tribù Rashaida ar rivavano e rapivano le per sone (.) si sente un po’ trau ‐
matizzato [he says that the con di tions of life were dra matic (.) there were more
than six teen thou sand people food and clothes were not enough (.) they were not
safe be cause the Rashaida often ar rived and kid napped people (.) he feels a bit
trau mat ised]

29bis S(2)

le con d iz ioni di vita erano ab bastanza dram matiche (.) c’erano più di sedicim ila
per sone (.) non c’era ab bastanza cibo e non c’erano vestiti (.) non po tevo la vor are
e ogni tanto ar rivavano i Rashaida e rapivano le per sone (.) quando penso a quel
posto di vento nervoso (.) non ci penso [the con di tions of life were rather dra matic
(.) there were more than six teen thou sand people (.) food was not enough and
there were no clothes (.) I was not al lowed to work and some times the Rashaida
ar rived and kid napped people (.) when I think of that place I be come nervous (.) I
don’t think about it]

31 S(3)

le con d iz ioni erano dram matiche (.) eravamo in sess an tam ila (.) non si po teva la ‐
vor are non eravamo al sicuro anche perché i Rashaida rapivano al cuni di noi (.)
non mi sento molto bene quando ripenso a quell’es per i enza era un posto molto
sporco [the con di tions were dra matic (.) we were sixty thou sand people (.) you
were not al lowed to work we were not safe also be cause the Rashaida used to
kid nap some of us (.) I don’t feel very well when I think back on that ex per i ence it
was a very dirty place]

(6)49

One of the most ob vi ous ele ments in the re cord ings shown in Ex‐ 
ample (6) was the sys tem atic zero- rendition (Wadensjö, 1998� 108) of
the evoc at ive phrase it’s a hellish place. Be sides the ob ser va tion of
fur ther omis sions (e.g. that of food and clothes were not enough in 31)
and in cor rect rendi tions (e.g. six teen thou sand turn ing into sixty
thou sand in 31), the trans la tions of the final, prag mat ic ally sig ni fic ant
sen tence if I think of that place I go crazy stuck out. While S(1) re for‐ 
mu lated it into I feel a bit trau mat ised, S(2) mit ig ated the il loc u tion ary
force of the ut ter ance de scrib ing the mi grant’s state as nervous
rather than crazy; s/he also trans lated if I think about it as I don’t
think about it, which is enough to qual ify his/her turn as a non- close
rendi tion. The turn by S(3), in stead, ap peared to be an ex pan ded
rendi tion (Wadensjö, 1998� 107) char ac ter ising Shagarab’s camp with
an ad di tional and made- up (how ever plaus ible) fea ture, that of being
a very dirty place. Like 29 and 29bis by S(1) and S(2), how ever, 31 by
S(3) also saw a mit ig a tion of the prag matic value of the sen tence if I
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9 CO le è suc cesso qual cosa di spi ace vole dur ante il suo viaggio verso il Sudan [did some ‐
thing un pleas ant hap pen to you dur ing your jour ney to Sudan]

10 S did some thing hap pen dur ing your jour ney to Sudan

11 M yes a lot of bad things

12 S sono suc cessi degli in con veni enti [some prob lems oc curred]

5 CO le va di rac con tarci le vi cende che l’hanno port ata fino a qui [do you feel like telling us
the events that have led you here]

6 S could you tell us the story that led you to come here

7 M

yes (.) one day five years ago I was with my father on our way back to Benin City (.)
some people with masks stopped our vehicle and asked me to get out (.) they tied me
up while they shot at my father (.) just in front of me (.) I was eager to save my dad but
those people put me in side the car covered my face and brought me in the bush (.) I
was shocked (.) I didn’t even know if my father had sur vived

8 S prat ica mente (.) cinque anni fa [ba sic ally (.) five years ago] (.) [ad dress ing M] ex cuse
me where were you going (.) you and your father

9 M we were going back home to Benin City

think of that place I go crazy, whose trans la tion gave back the pic ture
of a refugee who does not feel very well.

In gen eral, the ex am in a tion of the data sug gests that most stu dents
seemed to struggle with the trans la tion of neg at iv ity, as shown by
S(2)’s rendi tion of dra matic as rather dra matic. This tend ency was
fur ther sug ges ted in the turns that are dis played in Ex ample  (7) and
were drawn from re cord ing 5�

51

(7)52

In a nut shell, the ana lysis in dic ates that most stu dents acted as if
they struggled to, re fused to or re frained from con vey ing neg at ive
de scrip tions of events. These tend en cies were es pe cially evid ent in
the trans la tion of longer nar rat ive turns, where the train ees’ dif fi‐ 
culties in un der stand ing the geo pol it ical con text of the story stood
out. In this re gard, the stu dents not only faced an “in ter ac tional dark‐ 
ness” but also pre viewed the “an thro po lo gical dark ness” that Ve glio
(2017� 25) de nounces in his ana lysis of how in ter views with Ter rit orial
Com mis sions are con duc ted and in ter preted in Italy.
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10 S

thank you (.) io e mio padre stavamo tor nando a casa a Benin City e a un certo punto
una mac ch ina al cui in terno c’erano per sone con delle maschere ci ha ferm ati (.) hanno
spar ato a mio papà proprio di fronte a me ma io non po tevo fare ni ente (.) mi hanno
messo una maschera e: (.) mi hanno portato in un cespuglio [my father and I were going
back home to Benin City and sud denly a car in which there were some people with
masks stopped us (.) they shot at my father just in front of me but I couldn’t do any ‐
thing (.) they put a mask on my face and: (.) they brought me in a shrub]

The in ter ac tion il lus trated in Ex ample (8) and taken from re cord ing 8
in dic ates that the stu dent in ques tion (and, in gen eral, most stu dents)
still grappled with the ap pro pri ate ad op tion of in ter ac tional
strategies such as in ter rupt ing in ter locutors to di vide long turns into
smal ler chunks or ask ing for cla ri fic a tions, which would fa vour the
com pre hen sion and rendi tion of M’s turns. In fact, in turn 8, S asked
M to re peat his des tin a tion and his father’s, which led to a more ac‐ 
cur ate trans la tion. Yet, only one de tail of M’s story was pre served
thanks to S’s re quest for cla ri fic a tion, un like many oth ers that were
omit ted. In deed, zero- renditions of given phrases and sen tences
uttered by the mi grant were also evid ent here, such as the omis sions
of our vehicle, [they] asked me to get out, they tied me up and I was
shocked. Broadly, gen er al isa tions ap peared to be the norm in the
train ees’ in ter pret a tions of mi grants’ stor ies, whose Italian coun ter‐ 
parts often soun ded like re duced rendi tions (Wadensjö, 1998� 108) of
the ori ginal ac counts. An ex ample of gen er al isa tion could also be ob‐ 
served in re cord ing 3, where the asylum seeker’s sen tence As soon as
you reach Libya, you are in a big prison turned into Nel mo mento in
cui ar rivi sei in una pri gione (“As soon as you ar rive, you are in
prison”).

55

Be sides these find ings, turns 5 and 6 showed that the trans la tion of
af fect ive dis plays re mains prob lem atic at an early stage of the learn‐ 
ing path (le va trans lated as could you). Fur ther more, the typ ic ally
Italian hedge prat ica mente (lit er ally “prac tic ally” but mean ing “ba sic‐ 
ally”, “es sen tially” when used as a hedge) showed up in 8, sug gest ing
that hedging strategies are ad op ted to make up for a lack of com pre‐ 
hen sion of the English- speaking in ter locutor’s turn. And not ably,
turn  10 provided an ex ample of the lin guistic, in ter ac tional and an‐ 
thro po lo gical dark ness that stu dents are gen er ally im mersed in. M
re vealed that those people […] brought me in the bush; after a few hes‐ 
it a tions, the stu dent re por ted that the mi grant was portato in un
cespuglio. The Italian term cespuglio only cor res ponds to one of the
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3 M we were al most three hun dred people in a small hut

4 S
eravamo circa tre cento per sone (.) in una strut tura che non si può neanche con sid er are
una casa [we were al most three hun dred people (.) in a build ing that can not even be
con sidered a house]

mean ings of the poly semous Eng lish term bush, that de not ing “a low
densely branched shrub” 12, “a large plant which is smal ler than a tree
and has a lot (https://www.collinsdictionary.com/dictionary/english/lot) of
branches” 13 or “a plant (https://dictionary.cambridge.org/dictionary/english/pla

nt) with many small
(https://dictionary.cambridge.org/dictionary/english/small)branches (https://dicti

onary.cambridge.org/dictionary/english/branches)grow ing (https://dictionary.cam

bridge.org/dictionary/english/growing) either dir ectly (https://dictionary.cambrid

ge.org/dictionary/english/directly) from the ground (https://dictionary.cambridg

e.org/dictionary/english/ground) or from a hard stem (https://dictionary.cambri

dge.org/dictionary/english/stem), giv ing the plant (https://dictionary.cambridge.

org/dictionary/english/plant) a roun ded (https://dictionary.cambridge.org/diction

ary/english/rounded)shape (https://dictionary.cambridge.org/dictionary/english/s

hape)” 14. If, rather than ran domly se lect ing one mean ing (or the only
one of which s/he is aware of), the stu dent had asked for a cla ri fic a‐ 
tion of the con tex tual mean ing of the term bush, s/he would have
learnt that “(es pe cially in Aus tralia and Africa) [a bush in dic ates] an
area of land covered with bushes and trees that has never been used
for grow ing crops and where there are very few people” 15. This
simple and rapid re quest for cla ri fic a tion would have dis pelled all
his/her doubts as to how an in di vidual could ever be “brought in a
shrub”.

The same com ments apply to S’s trans la tion of the sen tence dis‐ 
played in turn 3 in Ex ample (9), which is drawn from re cord ing 9�
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(9)58

While the trans la tion of hut as a struc ture that can not even be con‐ 
sidered a house in dic ated a cer tain abil ity to re for mu late, turn 4 also
demon strated stu dents’ “dan ger ous” tend ency not to ask for cla ri fic a‐ 
tion when they do not un der stand some thing.

59

The stu dents’ dif fi culties in un der stand ing mi grants’ stor ies owing to
their lim ited ex tra lin guistic know ledge be came mani fest in many ex ‐
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13 CO come fa a sapere che si trat tava proprio di sold ati del gruppo armato Boko Haram
[how do you know that they were pre cisely sol diers of the Boko Haram armed group]

14 S how do you know that they were a ter ror ist group

15 M

at that mo ment I was afraid and I sus pec ted they were Boko Haram sol diers but I
real ised it only later (.) when I ar rived in the bush they un covered my eyes and I saw
hun dreds of people de tained in clud ing women and chil dren (.) they told me that as a
young boy I had to join Boko Haram

16 S

prat ica mente lo sapeva ma l’ha capito bene dopo un po’ (.) quando gli hanno scoperto
il viso e lui ha visto che c’erano tanti pri gionieri (.) anche bambini (.) gli hanno chi esto
di unirsi a Boko Haram [ba sic ally he knew that but he real ised it for sure after a while
(.) when they un covered his eyes and he saw that there were a lot of people de tained
(.) even chil dren (.) they asked him to join Boko Haram]

21 M dur ing the cross ing I was kid napped by Rashaida tribes men

22 S nel con fine sono stato rapito dalle forze dell’or dine del Sudan [in the bor der  I was
kid napped by the law en force ment agents of Sudan]

23 CO erano in uni forme [were they wear ing a uni form]

24 S were they wear ing a uni form

25 M no (.) they were Rashaida tribes men they were not in uni form

26 S no ho sbagliato erano dei russi [no I made a mis take they were Rus si ans]

27 CO e cosa ci facevano i russi in Sudan [and what were Rus si ans doing in Sudan]

28 S (ad dress ing CO) mi scusi chiedo un chiar i mento [sorry I am going to ask for cla ri fic ‐
a tion] (ad dress ing M) sorry who were they

29 M the Rashaida tribes men an eth nic group liv ing in Er it rea and Sudan (.) they kid nap
people

30 S
(ad dress ing M) ah ok I’m sorry for this mis un der stand ing (ad dress ing CO) mi scuso è
stato un errore mio si trat tava dei mem bri della tribù Rashaida [I apo lo gise it was my
mis take they were Rashaida tribes men]

a. The phrase “in the bor der” is an at tempt at re pro du cing the in cor rect Italian “nel con fine”
stand ing out in S’s turn.

cerpts of the tran scribed in ter ac tions, some times even when spe cific
cul tural and/or geo pol it ical as pects of the mi grant’s coun try of ori gin
had been il lus trated ahead of the sim u la tion, dur ing the briefi ng
phase of the role- play activ ity. The fol low ing are ex amples of se lec ted
in ter ac tions taken from re cord ings 2 and 11, re spect ively. The ref er‐ 
ences to the ter ror ist group Boko Haram and Rashaida tribes men
were ex plained by the in struct ors be fore the role- play activ it ies
began.

(10)61

(11)62
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The first of the two in ter ac tions, dis played in Ex ample  (10), showed
that S re frained from call ing Boko Haram by its name. The fact that
the nature of the armed group had not been in ter n al ised, grasped or
listened to by the trainee dur ing the briefi ng was fur ther at tested in
turns 15 and 16, where s/he se lec ted one of the least ap pro pri ate
verbs (gli hanno chi esto di, “they asked him to”) to con vey the threat‐ 
en ing man ners of Boko Haram sol diers who, in turn 15, force the mi‐ 
grant to join the ter ror ist group but be come much kinder in turn 16,
where they are de scribed as people who in vite oth ers to join their
gang.

63

Ex ample (11) in dic ates the hurdles faced by an other stu dent while try‐ 
ing to grasp who Rashaida tribes men were. They were first trans‐ 
formed to Su danese law en force ment agents (forze dell’or dine del
Sudan) and later to in dis tinct Rus si ans (dei russi). In cid ent ally, Ex‐ 
ample  (11) shows that, dur ing the dia logue in ter pret ing les sons, the
in struct ors are al ways ready to steer the con ver sa tion or, rather, let
them selves be dragged into the con ver sa tion that the stu dents co- 
construct; in other words, they are used to going off script to sim u‐ 
late a nat ural con ver sa tion and to make the in ter ac tion sound as au‐ 
then tic as pos sible. Moreover, this second in ter ac tion also demon‐ 
strates that, how ever destabil ising and in ad vis able “cre at ive” rendi‐ 
tions may be, an in ter preter should never give in, as a pro fes sional in‐ 
ter ac tion can al ways be brought back “on track” by con tinu ing to ask
the primary speak ers for cla ri fic a tion and, es pe cially, by tak ing re‐ 
spons ib il ity, apo lo gising (I’m sorry for this mis un der stand ing; mi scuso
è stato un errore mio in turn  30), smil ing and try ing to cre ate a re‐ 
laxed at mo sphere in which parties can trust each other.

64

More broadly, as an ti cip ated in the in tro duct ory sec tion of the paper,
the ex amples in this Sec tion sug gest that work ing in the trans la tional,
in ter ac tional and an thro po lo gical dark ness is bound to com pound
com pre hen sion and jeop ard ise mi grants’ ef forts to ob tain asylum.
Even if they are per formed in a train ing set ting, the role- plays de‐ 
scribed above show how easy it is not to do justice to the vivid stor ies
of these in di vidu als who want and de mand that their words be trans‐ 
lated “im par tially” and “lit er ally” (Min istry of the In terior, 2020� 24)
with a view to ob tain ing asylum.
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4. Con clu sions
The “In tro duc tion to Eng lish/Italian Dia logue In ter pret ing” course
offered at the Uni ver sity of Trieste within the BA de gree pro gramme
named “In ter lin guistic Com mu nic a tion Ap plied to Legal Pro fes sions”
broadly aims at fa mil i ar ising stu dents with the lin guistic, cul tural,
trans la tional, in ter ac tional and prag matic as pects that are at stake in
a series of pro fes sional con texts in which the in ter ac tion is me di ated
by a dia logue in ter preter.

66

Among the activ it ies pro posed within this course, struc tured role- 
plays are de signed to sim u late mi grants’ in ter views with Italian Ter‐ 
rit orial Com mis sions, namely a com mu nic at ive con text in which the
pres ence of an in ter preter is reg u larly re quired. The situ ational and
in ter ac tional au then ti city of role- play activ it ies is en hanced by con‐ 
sult ing in sti tu tional doc u ments by the EUAA, the UNHCR and the
Italian Min istry of the In terior, by draw ing fac tual in form a tion from
se lec ted testi mon ies by mi grants, by ex tra pol at ing fur ther fac tual and
in ter ac tional cues from Ve glio’s (2017) ex am in a tion of how asylum
seekers’ per sonal stor ies are as sessed and in ter preted in Italy and by
ground ing role- play activ it ies on a dia lo gic and conversation- analytic
ap proach.

67

Broadly, stu dents’ dif fi culties in man aging the tri adic ex change seem
to re flect the dif fi culties that, ac cord ing to Ve glio (2017), both case of‐ 
ficers and (fre quently non- professional) in ter pret ers en counter in the
real world, while as sess ing and in ter pret ing mi grants’ stor ies. The in‐ 
ter ac tions re cor ded in the train ing set ting showed that the stu dents’
turns were char ac ter ised by the pres ence of hedges, in stances of in‐ 
hib i tion of af fect ive com mu nic a tion and a gen er al ised tend ency not
to re sort to co ordin a tion strategies such as ask ing for cla ri fic a tion,
in vit ing in ter locutors to start or con tinue talk ing and in ter rupt ing
them, which play a cru cial role in dia logue in ter pret ing (Mer lini, 2015�
105).

68

The al tern a tion between re l at ively short, dir ect ques tions asked in
Italian and com par at ively long, nar rat ive an swers in Eng lish con firms
that the in ter pret ers – whether pro fes sion als or stu dents – who take
part in the tri adic ex change un fold ing dur ing the in ter view with the
Ter rit orial Com mis sion em bark on a “rhythmic quest” (Ve glio, 2017�
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NOTES

1  Eth no lin guist ics can be broadly un der stood as the ex plor a tion of sys tems
of thought that are dif fer ent from our own (Cre v atin, 2010� 217).

2  A higher num ber of stu dents then se lect a Mas ter’s De gree in Law, while
few of them even tu ally enrol in a Mas ter’s De gree in Con fer ence In ter pret‐ 
ing.

3  In the fu ture, the au thor is going to ask se lec ted Ter rit orial Com mis sion
of fices for per mis sion to gather and ex am ine videor e cor ded in ter views for
re search pur poses, with the aim of ad opt ing the CARM method to design
role- plays for dia logue in ter pret ing courses.

4  These doc u ments were writ ten and pub lished when the name of the
agency was still EASO (European Asylum Sup port Of fice), but they can be
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ac cessed and down loaded from the web site of the EUAA (European Union
Agency for Asylum).

5  The UNHCR guide can be ac cessed at [https://www.unhcr.org/it/wp- c
ontent/up loads/sites/97/2020/07/6intervistare- i-richiedenti-asilo.pdf],
viewed on 12 Septem ber 2023; the on line doc u ment re ports neither the year
nor the city of pub lic a tion.

6  The guide has ac tu ally been trans lated into sev eral lan guages, and its
dif fer ent ver sions can be found at [https://www.in terno.gov.it/it/temi/im
migrazione- e-asilo/protezione- internazionale/guida- pratica-richiedenti-p
rotezione-internazionale-italia], viewed on 13 Septem ber 2023.

7  The web site can be ac cessed at [http://esodi- medu.s3- website.eu- centr
al-1.amazon aws.com/medu.html?ln=en], viewed on 13 Septem ber 2023.

8  When a for eign lan guage which is widely used as a means of com mu nic‐ 
a tion between groups not hav ing a com mon lan guage is ad op ted by a local
pop u la tion in a sim pli fied, mixed and/or re duced way, this lan guage is
called a pidgin (Trudgill and Han nah, 2013� 110). “Pidgin lan guages, by defin i‐ 
tion, do not have nat ive speak ers; a pidgin which ac quires nat ive speak ers is
called a creole” (ibid.). A creole is still sim pli fied, still mixed, but no longer
re duced. Since “the lan guage now has to be used for all the pur poses a nat‐ 
ive speaker needs to use a lan guage for, the re duc tion that took place dur‐ 
ing pidgin iz a tion has to be re paired by a pro cess of ex pan sion, [which] is
known tech nic ally as cre ol iz a tion” (ibid.: 111).

10  Dur ing the per sonal in ter view, the asylum seeker “can re quest to be in‐ 
ter viewed by a male or fe male case worker, de pend ing on who [s/he] feel[s]
most com fort able with” (Min istry of the In terior, 2020� 23).

11  This role- play activ ity was car ried out twice through out the same course
last year (2023), once dur ing a les son and once dur ing an other a few weeks
later, to test the stu dents’ be ha viour in re- interpreting the same text after a
given period of time.

12  Collins Dic tion ary, bush [https://www.collinsdic tion ary.com/dic tion‐ 
ary/eng lish/bush], viewed on 18 Septem ber 2023.

13  Merriam- Webster Dic tion ary, bush [https://www.merriam- 
webster.com/dic tion ary/bush], viewed on 18 Septem ber 2023.

14  Cam bridge Dic tion ary, bush [https://dic tion ary.cam bridge.org/dic tion‐ 
ary/eng lish/bush], viewed on 18 Septem ber 2023.

https://www.unhcr.org/it/wp-content/uploads/sites/97/2020/07/6intervistare-i-richiedenti-asilo.pdf
https://www.interno.gov.it/it/temi/immigrazione-e-asilo/protezione-internazionale/guida-pratica-richiedenti-protezione-internazionale-italia
http://esodi-medu.s3-website.eu-central-1.amazonaws.com/medu.html?ln=en


At a Crossroads between Interpreting and the Law, or an Illustration of the “Introduction to
English/Italian Dialogue Interpreting” Course at the University of Trieste

15  Cam bridge Dic tion ary, bush [https://dic tion ary.cam bridge.org/dic tion‐ 
ary/eng lish/bush], viewed on 18 Septem ber 2023. The Collins and Merriam- 
Webster Dic tion ar ies also re spect ively cla rify that “the wild, un cul tiv ated
parts of some hot coun tries are re ferred to as the bush” and that “[the bush
is] a large un cleared or sparsely settled area (as in Aus tralia) usu ally scrub- 
covered or for es ted”, viewed on 18 Septem ber 2023.

RÉSUMÉS

English
A spe cific role- play design method has been used over the last few years at
the Uni ver sity of Trieste to in tro duce stu dents to dia logue in ter pret ing. It
sim u lates mi grants’ in ter views with Italian Ter rit orial Com mis sions for the
Re cog ni tion of In ter na tional Pro tec tion, a com mu nic at ive con text in which
the in ter pret ing as sign ment is gen er ally not given to qual i fied in ter pret ers
even though asylum is gran ted based on the cred ib il ity of the mi grant’s
story. The ana lysis of the re cord ings of the sim u la tions in class sug gests
that stu dents are gen er ally not in a po s i tion to grasp and man age the trans‐ 
la tional, in ter ac tional and an thro po lo gical in tric a cies that char ac ter ise this
com mu nic at ive con text. They pro duce zero-, non- close, ex pan ded and re‐ 
duced rendi tions, and often re frain from ask ing for cla ri fic a tions, thereby
fail ing to co ordin ate the in ter ac tion and provid ing a pic ture of the “dangers”
of turn ing to in ex per i enced in ter pret ers.

Français
Dans son ana lyse por tant sur des en tre tiens entre des mi grants et les Com‐ 
mis sions Ter ri to riales ita liennes pour l’ob ten tion de la pro tec tion in ter na‐ 
tio nale, Ve glio (2017) a pu mon trer que très sou vent, le tra vail des exa mi na‐ 
teurs et des in ter prètes ré vèle ce qu’il ap pelle une «  buio an tro po lo gi co  »
«  igno rance an thro po lo gique  » (ibid.  : 25), lors qu’ils écoutent les his toires
per son nelles ra con tées par les de man deurs d’asile. Ces ré cits, pro duits par
des in di vi dus dé na tio na li sés (ibid.), sou vent anal pha bètes, éga rés et épui sés,
pré sentent gé né ra le ment des par ties frag men taires, in com plètes et
ambiguës, et sur tout une di men sion oni rique (ibid.) qu’exa mi na teurs et in‐ 
ter prètes n’ar rivent le plus sou vent pas à (ou re fusent de) com prendre (ibid. :
27). Igno rer et/ou né gli ger les sa voirs par ta gés et les sys tèmes de croyances
des de man deurs d’asile com pro met la com pré hen sion de l’in ter prète (et des
exa mi na teurs). Dans ce contexte ins ti tu tion nel, en effet, pos sé der une cer‐ 
taine connais sance en géo po li tique et cer tains concepts en eth no lin guis‐ 
tique peut consi dé ra ble ment aider les in ter prètes (et les exa mi na teurs) dans
leur tra vail. L’in ter prète de vrait être le dé po si taire des dé cla ra tions des de‐ 
man deurs d’asile (ibid.  : 22), mais sou vent, il tra hit leurs ré cits, en en com‐ 
pro met tant la cré di bi li té ; d’une part, à cause d’un manque de connais sances
cultu relles (ibid. : 26-27), d’autre part, parce qu’il est em preint de pré ju gés,
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de cy nisme et de scep ti cisme (ibid.  : 18). Ve glio (2017 : 27) pro pose de nom‐ 
breux exemples de cette «  ca du ta della cre di bi li tà della nar ra zione do vu ta
all’im pre pa ra zione dell’esa mi na tore ed al corto cir cui to dell’in ter prete  »
«  perte de cré di bi li té de la nar ra tion due à un manque de pré pa ra tion de
l’exa mi na teur, et au court- circuit pro vo qué par l’in ter prète ». L’éva lua tion de
la cré di bi li té est au centre de toute dé ci sion prise en ma tière de pro tec tion
in ter na tio nale (ibid.  : 27)  ; ce pen dant, une mau vaise connais sance des
langues- cultures d’ar ri vée, les pré ju gés, le scep ti cisme et le cy nisme (ibid.  :
19) sont un ter rain fer tile pour l’«  igno rance an thro po lo gique  » et trans‐ 
forment les éva lua tions (et les tra duc tions) des his toires des mi grants en des
actes de « vio len za is ti tu zio nale [vio lence ins ti tu tion nelle] » (ibid. : 22).
Face à ce cadre ins ti tu tion nel in quié tant, l’édu ca tion semble être la seule
so lu tion pour évi ter de fu tures dis cri mi na tions (González Rodríguez et Ra‐ 
di cio ni, 2021  : 385). González Rodríguez et Ra di cio ni (2021  : 383) mettent
l’ac cent sur la « ne ces si tà di una for ma zione spe ci fi ca per gli in ter pre ti uma‐ 
ni ta ri, che vada oltre la mera for ma zione di com pe tenze lin guis tiche e in ter‐ 
pre ta tive » «  le be soin d’une for ma tion spé ci fique pour les in ter prètes hu‐ 
ma ni taires qui aille au- delà de la simple for ma tion en com pé tences lin guis‐ 
tiques et in ter pré ta tives  » et qui pré voie l’étude des as pects éthiques et
cultu rels spé ci fiques de l’in ter pré ta tion pour les de man deurs d’asile (ibid.  :
375) ; cela fait par tie de l’in ter pré ta tion pour les ser vices pu blics. In ter ve nir
au ni veau di dac tique est on ne peut plus urgent, d’au tant que, « date le at‐ 
tua li sfide glo ba li, gli am bi ti in cui l’in ter pre ta zione uma ni ta ria è ri chies ta
sono des ti na ti ad au men tare e le conse guenze dell’as sen za o della scar sa qua‐ 
li tà dell’in ter pre ta zione in tali contes ti pos so no es sere gravi » « étant donné
les défis mon diaux ac tuels, les do maines où l’in ter pré ta tion hu ma ni taire est
re quise vont aug men ter et une ab sence ou une mau vaise qua li té de l’in ter‐ 
pré ta tion dans ces contextes peut avoir de graves consé quences  » (ibid.  :
385).
Cet ar ticle en tend donc pré sen ter l’une des mé thodes de créa tion de jeux
de rôle qui a été uti li sée au cours des deux der nières an nées à l’uni ver si té
de Trieste, dans un cours d’in tro duc tion à l’in ter pré ta tion de dia logue en
troi sième année de li cence en « Com mu ni ca tion in ter lin guis tique ap pli quée
aux pro fes sions ju ri diques  » au Dé par te ment de Sciences Ju ri diques, du
Lan gage, de l’In ter pré ta tion et de la Tra duc tion.
Ce par cours de for ma tion com bine des ma tières lin guis tiques et ju ri diques
et offre aux étu diants un début de pré pa ra tion dans les deux branches avant
qu’ils choi sissent leur orien ta tion en mas ter. Pré ci sons à ce pro pos qu’un
nombre de plus en plus im por tant d’étu diants s’orientent vers un mas ter en
droit et que peu d’entre eux s’ins crivent en mas ter d’in ter pré ta tion. Le cours
de li cence pré voit des cours de tra duc tion de textes ju ri diques et un cours
d’in tro duc tion à l’in ter pré ta tion de dia logue. Ce cours per met d’une part
aux étu diants de dé cou vrir l’in ter pré ta tion en leur don nant quelques bases
de ce qu’est l’in ter pré ta tion de dia logue dans des contextes spé ci fiques. Il
vise, d’autre part, à sen si bi li ser ceux qui s’orien te ront vers le droit aux as‐ 
pects lin guis tiques, cultu rels, tra duc tifs, in ter ac tion nels et prag ma tiques qui
sont en jeu lors d’un échange médié par un in ter prète. Étant donné les dif fé
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rents ni veaux de connais sance lin guis tique des étu diants, les cours sont
sur tout axés sur les as pects lin guis tiques, cultu rels, tra duc tifs et, dans une
moindre me sure, sur les as pects pro fes sion nels de l’in ter pré ta tion de dia‐ 
logue anglais- italien, et se basent sur des exer cices pra tiques et des jeux de
rôle qui si mulent des in ter ac tions dans dif fé rents contextes ins ti tu tion nels,
ju ri diques et hu ma ni taires. Cette contri bu tion en tend dé crire les phases de
construc tion, de réa li sa tion et d’éva lua tion du jeu de rôle si mu lant un en tre‐ 
tien entre un de man deur d’asile et la Com mis sion Ter ri to riale ita lienne,
contexte dans le quel les in ter prètes sont ré gu liè re ment ame nés à tra vailler.
Avant de com men cer le cours, on de mande aux étu diants qui jouent le rôle
de l’in ter prète leur au to ri sa tion à en re gis trer l’échange si mu lé. Les don nées
ana ly sées dans cette étude sont is sues des en re gis tre ments ré col tés et
trans crits au cours des deux der nières an nées de cours. Plus pré ci sé ment,
l’ar ticle se base sur quinze en re gis tre ments cor res pon dant à deux « scé na‐ 
rios » de jeux de rôle uti li sés pour si mu ler deux en tre tiens avec deux per‐ 
son nages fic tifs, un mi grant ni gé rian, John Udu, et un Éry thréen, Harry
Tekle. Vu la lon gueur des scé na rios, chaque en tre tien a été di vi sé en trois
par ties et in ter pré té par trois étu diants.
Quant à la na ture du jeu de rôle, c’est la forme struc tu rée (Nie mants et Ci‐ 
rillo, 2016 : 303) qui a été choi sie. Ce type de jeu de rôle pré voit un scé na rio
in ter pré té par deux en sei gnants qui jouent le rôle des deux lo cu teurs pri‐ 
maires, alors que les étu diants jouent celui de l’in ter prète. Ils sont les seuls à
ne pas avoir accès au scé na rio. Bien que cette mé thode ait été cri ti quée à
cause de son manque d’au then ti ci té (voir Sto koe, 2011), elle est en core beau‐ 
coup uti li sée en di dac tique de l’in ter pré ta tion, no tam ment parce que trou‐ 
ver des en re gis tre ments audio et/ou vidéo au then tiques d’en tre tiens et de
conver sa tions mé diées par un in ter prète est une en tre prise dif fi cile. Pour ce
qui est de la de mande d’asile, la loi pré voit que les en tre tiens avec les Com‐ 
mis sions Ter ri to riales soient en re gis trés (Mi nis try of the In ter ior, 2020 : 24 ;
Ve glio, 2017� 24), mais il est com pli qué d’y avoir accès. De ce fait, les jeux de
rôle dont il est ques tion ici n’ont pas pu se baser sur des en re gis tre ments
vidéo d’en tre tiens au then tiques, mais tout a été fait pour que l’ac ti vi té pré‐ 
vue se rap proche le plus pos sible du monde réel (Falbo, 2020 : 156).
Les scripts et les in ter ac tions qui en sont is sues ont, d’un côté, été ren dus
moins ar ti fi ciels et plus au then tiques au ni veau « si tua tion nel » grâce à l’uti‐ 
li sa tion de guides ins ti tu tion nels (EASO/EUAA, 2014  ; EASO/EUAA, 2018  ;
Mi nis te ro dell’In ter no, 2020) qui ont per mis de struc tu rer les en tre tiens et
de mieux for mu ler les ques tions que le pré sident de la Com mis sion Ter ri to‐ 
riale pose aux mi grants. Pour ce qui est du conte nu thé ma tique de l’en tre‐ 
tien, c’est- à-dire des conte nus ca rac té ri sant les ré ponses du de man deur
d’asile, le site ESODI/EXODI. Mi gra to ry routes from Sub- Saharan Coun tries
to Eu rope a per mis d’ex traire des in for ma tions per ti nentes et cré dibles sur
les routes mi gra toires et les si tua tions hu ma ni taires dans dif fé rentes zones
géo gra phiques (no tam ment sur le Ni gé ria et l’Éry thrée, les pays d’ori gine
des deux de man deurs d’asile concer nés).
D’un autre côté, pour ren for cer l’au then ti ci té « in ter ac tion nelle » de l’ac ti vi‐ 
té de jeu de rôle, quelques pré cau tions ont été prises pour ne pas trop dé ‐
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pendre du scé na rio (Nie mants et Ci rillo, 2016  : 303)  : prendre l’ha bi tude,
pour les lo cu teurs pri maires, de ne pas lire, dia lo guer spon ta né ment et ré‐ 
agir ra pi de ment aux pa roles de l’in ter prète (Falbo, 2020 : 163). Chaque scé‐ 
na rio a été conçu pour re pro duire les dy na miques in ter ac tion nelles ty‐ 
piques de la si tua tion de com mu ni ca tion ana ly sée, comme le mo ment où, au
début de l’en tre tien, l’exa mi na teur, avant de com men cer à poser ses ques‐ 
tions, se doit de vé ri fier si l’in ter prète et le de man deur d’asile se com‐ 
prennent. De plus, une at ten tion toute par ti cu lière a été ac cor dée à la re‐ 
pro duc tion des « af fec tive dis plays » « émo tions » (Ci rillo, 2012 : 102) qui sont
nom breux chez les de man deurs d’asile dans ce contexte conver sa tion nel. À
ce sujet, la ré dac tion des scé na rios et la construc tion des ac ti vi tés de jeu de
rôle se basent sur les études de Ve glio (2017) qui pré cise que l’en tre tien de‐ 
vrait se dé rou ler dans une at mo sphère dé ten due où l’exa mi na teur et l’in ter‐ 
prète co opèrent avec le mi grant, l’in forment sur ses droits et de voirs (ibid. :
10), ne l’in ter rompent pas pen dant qu’il ra conte li bre ment son voyage et es‐ 
saient d’être em pa thiques et en cou ra geants (ibid.  : 10-11), en évi tant, par
exemple, de re cou rir à des ques tions orien tées pour per mettre un dia logue
ou vert (ibid. : 10).
Mal gré ces ten ta tives de re pro duire des dia logues aussi au then tiques que
pos sible d’un point de vue si tua tion nel et in ter ac tion nel, la mé thode dé crite
dans cet ar ticle pré sente au moins deux li mites. Tout d’abord, comme le fait
ob ser ver Ve glio (ibid.  : 25), les tours de pa role des mi grants pré sentent le
plus sou vent un vo ca bu laire « ibri do, im pu ro e cor rot to » « hy bride, impur et
cor rom pu  ». Leur ré per toire lin guis tique in clut en effet du pid gin, des
créoles et cor res pond à ce qu’on ap pelle du «  rot ten En glish  » (ibid.  : 25),
c’est- à-dire à un mé lange de pid gin, d’an glais agram ma ti cal et de bon an‐ 
glais, avec des tour nures idio ma tiques (ibid. : 25). Nos scé na rios di dac tiques
contiennent, quant à eux, des tours en ita lien et des tours en an glais stan‐ 
dard (Trud gill et Han nah, 2013  : 1). Le choix de cette va riante vient du fait
que c’est celle que les étu diants connaissent le mieux et que faire le choix
d’une va rié té plus « au then tique » ris que rait de les confondre et de les dé‐ 
sta bi li ser à un stade de leur ap pren tis sage où leur ni veau de connais sance
de la langue est très in égal et où ce pre mier contact avec l’in ter pré ta tion est
sup po sé leur faire ac qué rir des com pé tences orales et in ter ac tion nelles (in‐ 
dé pen dam ment du choix qu’ils fe ront de pour suivre ou pas leurs études en
mas ter).
La deuxième li mite se situe au ni veau des tours de pa role qui struc turent le
scé na rio, qui sont des tours re la ti ve ment brefs en ita lien (les ques tions du
pré sident de la Com mis sion Ter ri to riale) et des tours re la ti ve ment longs en
an glais (le récit de sa propre his toire de la part du mi grant). Ces deux types
de tours cor res pondent à une paire ad ja cente (Sacks et al., 1974 : 716) pro to‐ 
ty pique de l’en tre tien pour l’ob ten tion de la pro tec tion in ter na tio nale mais,
du point de vue di dac tique, ils pro duisent un script «  dés équi li bré  », qui
per met aux étu diants de bien s’en trai ner en in ter pré ta tion pas sive, mais
moins bien en in ter pré ta tion ac tive. Mal gré cette li mite, les jeux de rôle sont
un exer cice varié et hé té ro gène et, si les tours en ita lien sont axés sur la
tra duc tion ra pide et la for mu la tion cor recte des ques tions, les tours en an ‐
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glais mettent à l’épreuve les ca pa ci tés d’écoute, de com pré hen sion et de
mé mo ri sa tion des étu diants, les obli geant à in té rio ri ser et adop ter les
bonnes stra té gies pour co or don ner la conver sa tion (Wadensjö, 1998  : 108-
110) et gérer les dy na miques de l’in ter ac tion (Falbo, 2020 : 159).
Avant la si mu la tion, les étu diants sont ré gu liè re ment in for més sur le
contexte si tua tion nel et sur le rôle de l’in ter prète. En gé né ral, ils re çoivent
des in for ma tions ti rées des guides de l’en tre tien pour l’ob ten tion de la pro‐ 
tec tion in ter na tio nale (EASO/EUAA, 2014; EASO/EUAA, 2018  ; Mi nis te ro
dell’In ter no, 2020) et lisent l’ar ticle de Ve glio (2017). Plus pré ci sé ment,
chaque ac ti vi té est pré cé dée d’une réunion pré pa ra toire où sont four nies
des in for ma tions dé taillées concer nant le mi grant, son pays d’ori gine et son
voyage.
D’une ma nière gé né rale, l’ana lyse des ac ti vi tés réa li sées en classe montre
que les étu diants ne sont pas en core ca pables de com prendre et gérer les
dif fi cul tés tra duc tives, in ter ac tion nelles et an thro po lo giques qui ca rac té‐ 
risent le contexte com mu ni ca tif ob ser vé. Mis à part quelques cas où les
choix de tra duc tion et in ter ac tion nels sont ac cep tables et qui montrent que
cer tains étu diants ont une bonne pré dis po si tion à l’in ter pré ta tion de dia‐ 
logue, dans le reste du cor pus, ils pro duisent gé né ra le ment des zero-, ex‐ 
pan ded, re du ced (Wadensjö, 1998  : 107-108) et des non- close ren di tions (Dal
Fovo et Falbo, 2021). N’ayant reçu au cune for ma tion en in ter pré ta tion
consé cu tive, ils ne savent pas prendre de notes ef fi ca ce ment et ont du mal à
gérer les tours de pa role les plus longs, ne ren dant pas jus tice aux his toires
ra con tées par les de man deurs d’asile. De plus, ils évitent sou vent de de man‐ 
der des éclair cis se ments à leurs in ter lo cu teurs et n’ar rivent pas à co or don‐ 
ner l’in ter ac tion. Sur ce point, les ex traits mon trés dans l’ar ticle, même s’ils
sont pro duits dans un contexte di dac tique, donnent une idée des «  dan‐ 
gers » qu’il y a à s’adres ser, pour ce genre d’en tre tiens avec la Com mis sion
Ter ri to riale, à des in ter prètes non pro fes sion nels et man quant d’ex pé rience,
ce qui, d’après Ve glio (2017), se vé ri fie presque tou jours dans la réa li té. Les
dif fi cul tés que ren contrent des étu diants au ni veau de la ges tion de
l’échange tria dique semblent re flé ter, pour Ve glio (2017), celles que les exa‐ 
mi na teurs tout comme les in ter prètes (le plus sou vent non pro fes sion nels)
ren contrent quand ils doivent éva luer et in ter pré ter les his toires des de‐ 
man deurs d’asile. Outre une ten dance gé né rale à ne pas de man der d’éclair‐ 
cis se ments à leurs in ter lo cu teurs et la dif fi cul té à gérer les tours de pa role
les plus longs, les in ter ac tions en re gis trées en classe et trans crites
montrent, dans les tours des étu diants (qui, par dé fi ni tion, ne sont pas en‐ 
core in ter prètes), la pré sence de hedges (par ex., par l’uti li sa tion de l’ad verbe
pra ti ca mente), d’er reurs de com pré hen sion dues à une mau vaise connais‐ 
sance de la langue- culture de dé part (par ex. le choix du sub stan tif ces pu glio
[buis son] comme seul équi valent pos sible de l’an glais bush, ou l’in com pré‐ 
hen sion de Ra shai da tri bes men mal gré les in for ma tions four nies lors de la
réunion pré pa ra toire), une cer taine ten dance à at té nuer les af fir ma tions des
lo cu teurs pri maires (par ex. « the condi tions of life were dra ma tic  » tra duit
par « le condi zio ni di vita erano ab bas tan za dram ma tiche » «  les condi tions
de vie étaient assez dra ma tiques ») et une dif fi cul té gé né rale à com prendre
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et à rendre les émo tions. Ajou tons cet exemple, em blé ma tique, où l’on
constate la dif fi cul té de tra duire des ques tions du type « Le va/Se la sente di
rac con tar ci la sua sto ria? » « Vous sentez- vous de nous ra con ter votre his‐ 
toire  ?  » qui sont ré gu liè re ment ren dues par «  Can you/Could youtell us
your story » « Pouvez- vous nous ra con ter votre his toire ? », so lu tion qui en‐ 
lève aux phrases des in ter lo cu teurs pri maires toute leur di men sion af fec tive
et leur force prag ma tique.
Dans des contextes ins ti tu tion nels tels que celui de l’en tre tien avec la Com‐ 
mis sion Ter ri to riale, ces choix ont des consé quences graves et s’ap pa‐ 
rentent à de vé ri tables actes de « vio len za is ti tu zio nale » « vio lence ins ti tu‐ 
tion nelle » (Ve glio, 2017  : 22). En contexte di dac tique, l’ob jec tif est alors de
sen si bi li ser les étu diants à ces risques, en les ha bi tuant, dans le même
temps, à pro duire des tours tra duc tifs gram ma ti ca le ment et syn taxi que‐ 
ment cor rects et ap pro priés d’un point de vue prag ma tique, de même qu’à
gérer gra duel le ment les tours de pa role plus longs et à re pro duire les émo‐ 
tions, en évi tant les zero-, ex pan ded, re du ced (Wadensjö, 1998  : 107-108) et
les non- close ren di tions (Dal Fovo et Falbo, 2021). L’ob jec tif est aussi et avant
tout d’éli mi ner pro gres si ve ment cette igno rance an thro po lo gique, lin guis‐ 
tique et in ter ac tion nelle qui, dans le contexte de la pro tec tion in ter na tio‐ 
nale, est sou vent à la base de dis cri mi na tions.

Italiano
Il pre sen te ar ti co lo si in cen tra sulle in te ra zio ni di dat ti che me dia te da in ter‐ 
pre te nell’am bi to del corso “In tro du zio ne all’in ter pre ta zio ne dia lo gi ca in gle‐ 
se” pres so il Di par ti men to IU SLIT dell’Università di Trie ste. Le si mu la zio ni
ri guar da no il col lo quio del ri chie den te asilo con una Com mis sio ne Ter ri to‐ 
ria le ita lia na. L’ana li si delle tra scri zio ni delle re gi stra zio ni delle attività svol‐ 
te in aula sug ge ri sce che gli stu den ti non sono an co ra in grado di co glie re e
ge sti re le difficoltà tra dut ti ve, in te ra zio na li e an tro po lo gi che che ca rat te riz‐ 
za no il de li ca to con te sto co mu ni ca ti vo in og get to. Sono so li ti pro dur re
zero-, ex pan ded, re du ced e non- close ren di tions, e spes so si asten go no dal
chie de re chia ri men ti agli in ter lo cu to ri, non riu scen do a coor di na re l’in te ra‐ 
zio ne. In que sto senso, gli estrat ti ana liz za ti nell’ar ti co lo of fro no un’idea
degli aspet ti in te ra zio na li su cui è op por tu no sen si bi liz za re gli stu den ti nel
loro per cor so for ma ti vo.
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